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Abstract 

 

A cross-sectional empirical study was carried out among Saudi college students 

studying English as a Foreign Language (EFL) to determine whether or not a learner’s 

first language (L1) plays a prominent role in acquiring the English present perfect 

(EPP). This research also attempted to evaluate the effect of ‘noticing’ as a possible 

facilitator in the acquisition of this target feature. Thus, the study tried to answer two 

questions. The first was whether differences between L1 and the second language (L2) 

negatively influence the learners’ acquisition of EPP. The second was to determine if 

‘noticing’ L1 and L2 differences has a significant effect on promoting the EFL learners’ 

(a) comprehension and production, or (b) comprehension rather than production of the 

EPP. It was hypothesised that L1 would have a negative influence on the L2 learners’ 

acquisition of EPP, and that noticing the L1/L2 differences could be helpful in 

minimising this negative influence of L1. However, this possible effectiveness of 

noticing would not be sufficient per se. Therefore, it was also hypothesised that the 

students’ production of EPP wouldn’t reveal as much progress in acquiring it as their 

comprehension. Three tests (a pre-test, a post-test and a delayed post-test) were 

administered to 100 students, who were divided into two groups: an experimental group 

and a control group. The experimental group was exposed to a contrastive treatment 

(CT) while the control group was not. Results showed that the hypotheses were 

confirmed.  
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البحث صملخ  

 

تم إجراء دراسة تطبيقية ُمستعرضة على عينة من الطالبات السعوديات الدارسات للغة اإلنجليزية كلغة أجنبية في 

الكليات للتعرف على مدى تأثير اللغة األم على اكتساب المضارع التام، و محاولة قياس أثر المالحظة كعامل 

الدراسة اإلجابة على سؤالين. األول: هل للفروقات بين اللغة األم مساعد في اكتساب هذه الخاصية اللغوية. حاولت 

و اللغة الثانية تأثير سلبي على اكتساب الطالبات للمضارع التام و التمكن منه. الثاني: هل لمالحظة الطالبات 

. و تفترض نمهفقط دون استخدا نلمضارع التام، أم فهمهل هنو استخدام نللفروقات بين اللغتين أثر هام لتعزيز فهم

الباحثة بأن للفروقات بين اللغتين أثر سلبي على اكتساب الخاصية قيد الدراسة لدارسي اللغة اإلنجليزية كلغة أجنبية 

عموماً، و أن مالحظة هذه الفروقات يشكل عامالً مساعداً لتقليل أثر اللغة األم السلبي و يعزز اكتساب المضارع 

لمضارع التام ل نملحوظاً في فهمتقدماً الطالبات  أن تحرز، يُفترض ية أثر المالحظةمحدودية فعالالتام. و بناء على 

و لقياس صحة هذه الفرضيات، تم إجراء ثالثة اختبارات )اختبار قبلي، اختبار بعدي،  أكثر من استخدامهن له.

تجريبية، و مجموعة اختبار بعدي متأخر( على عينة مكونة من مئة طالبة تم تقسيمهن إلى مجموعتين: مجموعة 

قارن دون المجموعة ضابطة، حيث تم تدريس المضارع التام للمجموعة التجريبية باستخدام تقنية التدريس المُ 

 الضابطة، و أكدت النتائج صحة هذه الفرضيات.
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Chapter 1: Introduction 
 

1.1. Introduction 

It is assumed that looking into the role of the first language (L1) on second 

language (L2) acquisition sounds appealing to many researchers interested in second 

language acquisition (SLA) as it is easy to attribute so many errors of L2 learners to 

their first language (Ortega, 2009, p. 51). However, conducting an empirical study to 

investigate the role of L1 on L2 acquisition is a challenging task. Research shows that 

the role of L1 is intertwined with several factors on language acquisition such as input, 

interaction, developmental readiness and awareness, among others (Jarvis & Pavlenko, 

2010, p.p. 174-210 for in-depth discussion). That is why it is hard for us to study its 

influence without taking into account the other factors. Thus, narrowing down the scope 

of the research on the influence of L1 in SLA is a challenge by itself. Such effort will 

most likely end up using one or more of these factors as variables to determine the 

extent of the influence of L1 or discuss it in light of the effect(s) of the same factor(s).  

Lately, the influence of L1 is generally looked at as a common sense factor that 

contributes to either a positive or a negative performance by L2 learners. In this 

researcher’s view, it is common sense in terms of recognising its role as a source of L2 

learners’ errors, but not in terms of its complexity or simplicity in explaining the 

multifaceted aspects of its role in L2 acquisition. The present study claims that the 

influence of L1 on L2 acquisition is prominent and dominant based on the setting where 

the research took place, the sample in the study, and the difficulty level of the L2 

feature under investigation. To further illustrate this point, it is important to keep in 

mind that the study took place in an English as a Foreign Language (EFL) setting, i.e., 

Saudi Arabia, where L2 interaction and input are relatively limited. Second, the 
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participants are beginning learners who share the same L1 (Arabic). Third, the feature 

under investigation, i.e., English present perfect (EPP), is different in the learners’ L1. 

Taking these factors into consideration, we assume a major role that L1 can play in L2 

acquisition in an EFL context.  

To shed light on the complexity of the topic, the present study, particularly, 

examines the influence of L1 on the acquisition of EPP by Saudi EFL learners. In 

addition, the role of ‘noticing’ the L1/L2 differences is a variable that will be examined 

to fulfil the main purpose of the study.  

The following sections in this chapter discuss in detail the motivation of the 

present study, its purposes and its importance. Then, the research questions and 

hypotheses are introduced. The chapter ends with a statement on the theoretical 

framework of the study and a summary of its limitations.  

1.2. Problem of the Study  

The present study addresses what Bardovi-Harlig (2001) refers to as “the 

significant acquisitional task of developing a target-like association of form with 

meaning” (p. 215). 

With some grammatical forms, this task seems a bit challenging, particularly if 

an L2 form is different in the L1 of the EFL learners. The following is a discussion of 

what makes the acquisition of EPP difficult by Saudi adult EFL learners based on 

DeKeyser’s (2005) components of difficulty.  

DeKeyser (2005) investigated what makes learning second language grammar 

difficult. He argued that “three factors are involved in determining grammatical 

difficulty” (p. 3): problems of meaning (the novelty of the meaning of a grammar form, 
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its abstractness or a combination of both), problems of form (the difficulty in making 

choices about the right morphemes and allomorphs and putting them in the right place 

to express a known meaning), and problems of form-meaning mapping (the lack of 

form-meaning transparency due to redundancy, optionality or opacity). Apparently, the 

acquisition of EPP by the target learners involves difficulty of form, meaning and form-

meaning mapping as illustrated below. 

Problems of Meaning: 

Although the concept of EPP is expressed in Arabic, associating specific 

meanings to compound verb forms such as ‘have done’ is novel to the target learners. 

The fact that Saudi school textbooks do not contain elaborate information on compound 

Arabic verbs explains why target learners were not exposed to the functions of 

compound verb forms. Instead, verbs are analysed discretely in a sentence. In the 

following, how the meanings of English verbs appear in the minds of ordinary Saudi 

Arabic-speaking learners is shown:  

English Arabic 

  

Simple Past 

Past Past Progressive 

Past Perfect 

  

Simple Present 

Present Present Progressive 

 

Present Perfect Past & Present 

Note that all of the English verb forms exist in Arabic, but they are not 

introduced as compound verbs carrying specific meanings. In addition, “a single form 

of the Arabic verb corresponds to more than one form in English” (El-Hibir, 1976, p. 

86). 
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Problems of Form: 

There is no equivalent Arabic form for EPP (for further illustration, see Chapter 

2, Section 2.4.2). In addition, the existence of a corresponding form, i.e., ‘qad fa‘ala’, 

that functions as ‘have done’ is not used or even known by the majority of learners 

because they were not taught compound verbs in school (see Chapter 2). It is mostly 

known by Arabic language grammarians and other individuals specialising in the field 

of Arabic language. Here is how ‘have done’ is expressed in Classical Arabic (CA) and 

Modern Standard Arabic (MSA): 

 

Have done  

 

On the other hand, in colloquial Saudi Arabic, ‘have done’ is expressed as follows: 

 

 

Have done  

 

 

We can conclude that both the L1 and L2 differences and the learners’ ignorance 

of the existence of an Arabic corresponding form in CA and MSA lead to the common 

false assumption that the Arabic language has no specific verb construction that 

corresponds to EPP. 

Problems of Form-Meaning Mapping: 

The EPP verb form (HAVE + PAST PARTICIPLE) is used to talk about: 

- A past action that has a result now (perfect of result).  

qad fa‘ala (particle + simple past verb form) 

yaf‘al (simple present) 

fa‘ala (did) 

yaf‘al (do) 
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- An action or a situation that began in the past and still continues now (perfect of 

persistent situation).  

- An action or a situation that happened at an unknown or unspecified time in the past 

such as life experience (perfect of experience). 

(For details see Chapter 2, Section 2.4). 

On the other hand, both the auxiliary verb (HAVE) and the past participle form 

of the verb, which constitute the present perfect construction, have no corresponding 

forms in Arabic. However, the concept of the present perfect can be expressed in Arabic 

by using either the past or the present verb form along with certain particles, adverbs or 

time expressions. The following examples illustrate this: 

1 a. qad zara (al)rajūl (al)mūtḥaf.  

  [particle] visited (the) man (the) museum. 

  ‘The man has visited the museum.’ 

   

 b. qad sabaq ān zara (al)rajūl (al)mūtḥaf. 

  [particle] already visited (the) man (the) museum. 

  ‘The man has already visited the museum.’ 

   

2  yaskūn/ sakana haḏa (al)rajūl fi al-jūbail mūnḏū ‘ašhr sanawat. 

  Lives/ Lived this (the) man in Jubail for 10 years. 

  ‘This man has lived in Jubail for 10 years.’ 
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As can be seen from the above examples, EPP has different Arabic corresponding 

forms. Therefore, the form-meaning of the present perfect construction is not likely to 

be easily identified by Arabic- speaking L2 learners of English. 

In addition, DeKeyser (2005) states that “there is increasing evidence from both 

the order-of-acquisition literature and the ultimate-attainment literature that lack of 

salience plays an important role in acquisition difficulty” (p. 14). It is assumed that the 

target learners tend to use past or present verbs with adverbs and time expressions to 

indicate the meaning of EPP. The function of both the auxiliary HAVE and the PAST 

PARTICIPLE are not salient enough to express the meaning of EPP. Therefore, they 

may rely on adverbs and time expressions to indicate the meaning of the EPP rather 

than the form of the verb.  

Furthermore, as a teacher of EFL in Saudi Arabia, I have observed the 

following: 

1. Many Saudi beginning college-level learners of EFL usually have difficulty 

understanding the concept of the EPP, not to mention using it appropriately when 

speaking and/or writing. 

2. Even if they become aware of the form, meaning and use of the present perfect, a 

large number of them either misuse or avoid using it altogether. 

3. They tend to replace the present perfect verb form (Have + Past Participle) with 

either the past or the present verb forms (the corresponding syntactic forms of their 

L1). The following example shows how they frequently refer to the present perfect: 

*She already had her lunch instead of She has already had her lunch. 
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4. Learners are found to use the present perfect correctly only when they are given a 

guided exercise or a direct instruction to do a task in a textbook or by the teacher. 

In the same respect, Alhamadi (2010), investigating the influence of L1, noticed 

that: 

most Saudi learners are unfamiliar with the use of the present perfect and the 

past perfect tense. Even with classroom practice, they rarely use these tenses, 

and replace them with the unmarked form of the verb, as the Arabic language 

does not contain similar language structures. (p. 17) 

Based on the aforementioned discussion and observations, it is possible that at the early 

stages of learning English, most learners under investigation resort to their L1 structures 

for the following reasons. The first is the L1/L2 syntactic difference (have done vs. qad 

fa‘ala) (for further illustration, see Section 2.4). Second, the learners’ lack of 

knowledge of the existence of aspects in CA and MSA in general, and the existence of 

an Arabic construction that has similar functions to EPP in particular (see Section 2.4). 

This is mainly due to the negligence of classical and many contemporary Arabic 

language grammarians with regard to identifying the aspect of verbs. As a result, the 

form-meaning of the L1 corresponding forms, e.g., qad fa‘ala, is not included in Saudi 

school textbooks. In addition, the CA and MSA corresponding forms are not used in the 

colloquial language in Saudi Arabia. This has given rise to the common false 

assumption that the EPP verb form is absent in the learners’ L1. 
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Figure 1. Sources of EPP Acquisition Difficulty 

 

This study will attempt to find out more about this common linguistic 

phenomenon in L2 acquisition by Saudi (Arabic-speaking) beginning college-level 

learners of English by examining the role of L1 in acquiring the target linguistic feature 

so as to find some evidence for the claim about its influence on their L2 actual 

performance. 

1.3. Purpose of the Study  

The present study investigates the possible occurrence of the negative influence 

of L1 on acquiring the EPP by Saudi L2 learners in an EFL setting. It also examines the 

effect of noticing L1/L2 differences as a factor that may contribute in minimising the 

occurrence of any negative influence of L1 on L2 acquisition. 

1.4. Significance of the Study 

The significance of the present study is summarised as follows: 

Multifaceted Sources of EPP Acquisition 
Difficulty 

L1/L2 Syntactic 
Difference 

Lack of 
Knowledge of L1 

Corresponding 
Form 

School 
Textbooks 

Reliance on L1 
Colloquial Forms 
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1. Although the acquisition of the EPP has been considered by many researchers as a 

difficult and confusing grammatical feature for Arabic-speaking L2 learners of 

English (e.g., Addrayhem, 2008; Alkhammash, 2010; Alwasidi, 2007; El-Hibir, 

1976; El-Sayed, 1982; McCormick, 2008), a few current empirical studies have 

been conducted thus far that closely investigate this linguistic phenomenon. 

Furthermore, to this researcher’s knowledge, a few empirical studies have examined 

the role of the Arabic language, in particular, in the acquisition of this linguistic 

aspect by L2 Arabic-speaking learners in a Saudi context. Thus, it is hoped that the 

present study will contribute to the existing SLA studies on the influence of L1 on 

L2 acquisition. 

2. The study aims to address the lack of L1 knowledge as a source of L2 acquisition 

difficulty by the target learners. In other words, learners’ unawareness of the 

existence of a corresponding form of EPP in their L1 contributes to the problem 

under investigation. 

3. The research seeks to provide evidence of the occurrence of the negative influence 

of L1 on L2 learning in a foreign language setting which might give researchers 

more insight into the L1/L2 relationship in a non-English speaking community. 

4. This study is an attempt to link one of the fundamental issues in SLA (the role of 

L1) with cognitive studies (the role of consciousness) by examining the relationship 

between the role of L1 in L2 acquisition and the role of noticing. 

1.5. Research Questions 

The present study attempts to answer the following questions: 
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1. Does the L1/L2 difference have a negative influence on the learners’ acquisition of 

the EPP? 

2. Does ‘noticing’ the L1/L2 differences have a significant effect on promoting the 

EFL learners’ (a) comprehension and production; or (b) comprehension rather than 

their production of the EPP? 

1.6. Hypotheses 

In order to address the first research question, two hypotheses have been made: 

a) The L1/L2 differences have a negative influence on the learners’ acquisition of the 

EPP causing them some difficulty in acquiring it. 

b) Most learners misuse, omit or avoid the present perfect, or replace it with other 

forms which are congruent with those in their L1. 

For the second research question, the following hypotheses have been made: 

a) Noticing the L1/L2 differences can be helpful in minimising the negative influence 

of L1, but it would not be sufficient per se, i.e., its effect is limited. 

b) Noticing the L1/L2 differences can promote the EFL learners’ comprehension rather 

than their production of the EPP (an acquisitional delay is expected in the 

productive skills: speaking and writing). 

As for these hypotheses, they can be partly based on the weak form of the 

Noticing Hypothesis by Schmidt that “people learn about the things they attend to and 

do not learn much about the things they do not attend to” (2010, p. 721) and that “some 

forms of learning do require more focused attention and higher levels of awareness than 

others” (2010, p. 730) for adult L2 learners. However, Jarvis and Pavlenko (2010) 
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emphasised that some empirical evidence showed that the effect of cognitive and 

attentional factors on the influence of the learner’s L1 “often do not occur in isolation; 

that is, they tend to be moderated by other, outside factors, such as language distance 

and language proficiency” (p. 190). This they express as follows: 

[In] foreign-language learning situations where learners have little contact with 

the foreign language outside of the classroom, there is a greater gap between 

comprehension and production in learners acquiring a similar language (e.g., 

Dutch, French, German, Spanish, or Swedish learners of English) than there is in 

learners acquiring a very different language (e.g., Arabic, Basque, Chinese, or 

Finnish learners of English). (p. 177)  

They also add that “[for] foreign language learners of a distant language … neither 

comprehension nor production in the classroom tends to go much beyond what they 

have so far learned or experienced in the L2” (p. 177).  

As indicated in the aforementioned quotation, the present study assumes that 

EFL learners sharing the same L1, will most likely have difficulty in the comprehension 

and production of L1/L2 different linguistic features such as EPP. This may be due to 

the learners’ limited exposure to L2 outside the classroom. Therefore, as Schmidt 

(2001, 2010) stated in his weak form of the Noticing Hypothesis, noticing L1/L2 

differences is required and facilitative.  

1.7. The Theoretical Framework of the Present Study 

Like many other issues in SLA, research on both the role of L1 and noticing 

have no integrated theory (a theory with a complete model which is supported by 

empirical research). That is, in most cases, one can find either a theoretical framework 

without sufficient empirical studies or studies based on no particular framework. In this 
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respect, Alkhammash (2010) cited Han’s view that “the complex nature of language 

learning is too challenging to be highlighted by one particular theory” (p. 18). 

For this reason, our investigation will be based on an eclectic framework of 

previous relevant studies.  

1.8. Limitations 

The present study has a number of limitations, which should be taken into 

consideration: 

1. It is a classroom-based study in which the performance of the target learners will be 

examined under test conditions. In such a setting, it is assumed that the learners are 

more aware of their performance than in a naturalistic setting.  

2. The acquisition of the target feature will be investigated by having participants do 

two tasks only: a recognition task (grammaticality judgment [GJ] task) and a 

productive written task. 

3. Although the study is meant to evaluate the effectiveness of noticing in SLA, only 

the role of deliberate noticing, i.e., using form-focused instruction and contrastive 

instruction, will be examined. This is mainly due to the learners’ classroom time 

constraints. 

4. It will be conducted on a limited number (n = 100) of Saudi beginning college-level 

female learners of EFL studying at Jubail University College (JUC).  

1.9. Thesis Organisation  

This thesis is organised into five chapters as follows: Chapter 1 begins with a 

detailed discussion of the purpose and focus of the present study. Chapter 2 presents an 
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overview of the topics to be addressed in this research. Chapter 3 reviews significant 

previous works on EPP acquisition. This is followed by a review of studies promoting 

noticing L1/L2 differences through contrastive instruction treatment. Chapter 4 

describes the methodology used for the present study by discussing the participants, 

instruments and procedures. Chapter 5 reports and discusses the results of the study. It 

also draws some conclusions, discusses the pedagogical implications of the results, and 

provides suggestions and recommendations for future research. 
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Chapter 2: Issues in This Research  
 

2.1. Introduction 

 

This chapter introduces the main topic of the present study and the issues it 

addresses: the role of L1, as well as the role of noticing in SLA, and the L1/L2 

differences between the EPP and its Arabic correspondence (English as L2 vs. Arabic as 

L1). First, it sheds light on some controversies regarding the role of L1 in SLA. The 

discussion is mainly based on Odlin’s work (1989), which offers the most profound and 

comprehensive account of language transfer studies to date, and a study by Jarvis and 

Pavlenko (2010), which aims to complement Odlin’s and records the new developments 

in the field. However, attempting to review the history of language transfer study is 

beyond the scope of this work (for a full account, refer to Ellis 2008b; Jarvis & 

Pavlenko, 2010; Odlin 1989, 2003). Next, a discussion on the role of “noticing” in SLA 

is presented, touching upon its early and recent position in the field. The relevance of 

these two topics to the present study is then clarified. The chapter ends with an 

illustration of the form-meaning of EPP and its correspondence in Arabic in order to 

pinpoint the L1/L2 differences and their impact on the acquisition of EFL learners that 

will be discussed in the following chapters. 

2.2. The Role of L1 in SLA 

 

“No account of L2 acquisition is complete without an explanation of the role 

played by the L1” (Ellis, 2008b, p. 345)  

The role of L1 in second language learning has been a controversial issue in 

SLA. The reason for this continuing controversy is twofold. First, despite all the studies 

which have been conducted to provide evidence for the prominent role of the mother 
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tongue in SLA, researchers have not reached a consensus in identifying and verifying 

such a role. To date, there is no agreement among researchers on a great deal of issues 

related to the role of L1 in SLA such as the following: 

- What influence does L1 have on L2, and how much of a role does this influence 

play in learning or shaping L2?  

- How does it occur? (e.g., Ellis, 2008b) 

- Is the role of L1 considered a developmental stage in second language learning? 

(e.g., Ellis, 2008b; Ortega, 2009) 

- Is it selective? (Do all or some aspects of L1 influence L2?) (e.g., Ionin & 

Zubizarreta, 2010) 

- Does L1 facilitate or hinder L2 acquisition? (e.g., Ortega, 2009) 

- Does the influence degree of L1 vary according to the linguistic distance between 

the two languages? (e.g., Odlin, 1989; Ortega, 2009) 

In this respect, Jarvis (2000) argued that “the lack of consensus concerning what L1 

influence is and how it should be investigated may mean that different researchers have 

not seen (or even looked for) the same effects” (p. 246) 

Odlin (2003), one of the prominent figures in language transfer studies, pointed 

out that “[the] very plentitude of sources on cross-linguistic influence creates something 

of a problem” (p. 437). He argues that understanding the multifaceted nature of transfer 

requires that researchers become familiar with a very large body of literature; otherwise, 

there is a possibility of making false claims that contradict the available evidence, “as 

has happened fairly often” he added (p. 437).  

Second, terminologies used in describing the role of L1 are misleading and not 

well-defined (Corder, 1994; Ellis, 2008; Jarvis, 2000; Odlin, 1989). Odlin (1989), for 
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example, identifies the problems that surround the use of the term ‘transfer’ in SLA. He 

describes this term as problematic. In attempting to remove the ambiguity that has 

surrounded it for years and come up with a proper definition, Odlin begins the 

discussion by stating what transfer is not. He explains that ‘transfer’ is not a 

consequence of habit formation, interference or falling back on the native language, and 

it is not always native language influence. In light of this, he formulates the following 

‘working’ definition: “Transfer is the influence resulting from similarities and 

differences between the target language and any other language that has been previously 

(and perhaps imperfectly) acquired” (p. 27). However, he emphasises that this definition 

should be refined or clarified, and calls for eliminating the use of some words that are 

not well-defined, such as ‘influence’ and ‘acquired’.  

Corder (1994), on the other hand, argues against the terms ‘transfer’ and 

‘interference’ and calls for banning their use in SLA discussions, mainly because they 

have emerged within particular theories and, therefore, are associated with the 

theoretical framework of these theories. As a result, this might lead to misconceptions 

when the terms are used outside of their original context. Moreover, it might prevent us 

from moving forward in our investigation of the role of L1 and looking into it from new 

perspectives. For this reason, “he [Corder] suggests mother tongue influence as a neutral 

and broader term to refer to what has most commonly been called transfer” (Gass & 

Selinker, 1994, p. 9). 

It is worth noting that both ‘transfer’ and ‘interference’ carry behaviourist 

connotations. However, the use of the term ‘transfer’ survived even though it has been 

argued against since the 1980s. This, according to Odlin (1989), is due to several 

reasons. First, behaviourism contributed little to language transfer research. Second, 

behaviourism is no longer accepted in the field of psycholinguistics; some of the 
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leading works in the field ignore the behaviourist analysis approach. Most importantly, 

“over a hundred years ago Whitney (1881) used the term transfer to refer to cross-

linguistic influences – long before any linguists thought of linking it to the notion of 

habit formation” (Odlin, 1989, p. 26). On the other hand, the problem with the term 

‘interference’ is not only its association with behaviourism, but also its narrow 

perspective on the influence of the first language (Jarvis & Pavlenko, 2010; Odlin, 

1989). Odlin stresses: 

The term interference implies no more than what another term, negative 

transfer, does, but there is an advantage in using the latter term since it can be 

contrasted with positive transfer, which is the facilitating influence of cognate 

vocabulary or any other similarities between the native and the target languages. 

(Odlin, 1989, p. 26) 

It is also claimed that “[The] term [interference]… has a disadvantage of directing one’s 

attention only to the negative outcomes of transfer” (Jarvis & Pavlenko, 2010, p. 3) 

In the same respect, Ortega (2009) stated that in contemporary SLA, the older 

term interference has been replaced by either transfer or cross-linguistic influence “to 

pre-empt the unwanted implication that knowledge of the first language hinders L2 

development” (p. 31). 

Recently, the term ‘crosslinguistic influence’ has been widely accepted and used 

for the role of L1. It was proposed by Eric Kellerman and Michael Sharwood Smith in 

the mid-1980s “as a theory-neutral term” (Jarvis & Pavlenko, 2010, p. 3). 

‘Crosslinguistic influence’ is simply defined as “the influence of a person’s knowledge 

of one language on that person’s knowledge or use of another language” (Jarvis & 

Pavlenko, 2010, p. 1). However, some scholars find ‘crosslinguistic influence’ an 
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inappropriate term as well (Jarvis & Pavlenko, 2010, p. 3). Odlin (2003) pointed out 

that “Cook (2000), for example, observes that transfer and cross-linguistic influence 

spuriously suggest some kind of movement” (p. 436).  

Jarvis (2000) proposed a definition of L1 influence, based on his critique of 

Odlin’s (1989) ‘working definition’ of ‘transfer’: “L1 influence refers to any instance of 

learner data where a statistically significant correlation (or probability-based relation) is 

shown to exist between some feature of learners’ IL [interlanguage] performance and 

their L1 background” (p. 252). 

Later, Ellis (2008) proposed another definition of ‘transfer’, which is a 

combination of Odlin’s (1989) and Jarvis’s critique of Odlin’s: “Language transfer 

refers to any instance of learner data where a statistically significant correlation (or 

probability-based relation) is shown to exist between some feature of the target 

language and any other language that has been previously acquired” (p. 351). 

Commenting on the consequence of this lack of consistency in using these 

terms, Ellis stated: “Indeed, one of the reasons for the mixed and often contradictory 

findings of transfer studies is this lack of a common definition” (Ellis, 2008b, p. 351). 

The diversity of terminologies as well as the inconsistency in the findings of 

transfer studies, in turn, results in a problem of theory formation. In other words, the 

field of transfer research has not yet developed a recognisable comprehensive 

theoretical framework. As Odlin (2003) put it: “The highly diverse evidence for transfer 

has impeded attempts to develop truly comprehensive theories of cross-linguistic 

influence” (p. 437). 
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Ellis (2008b) also has a say regarding this matter: “[Just] as there is no single 

general theory of L2 acquisition that receives broad acceptance within the SLA 

community so there is no single, widely accepted theory of L1 transfer” (p. 397). 

The present study will refer to this phenomenon as the influence of L1 rather 

than using any of the aforementioned controversial terms, so as to maintain a neutral 

perspective and guard against the occurrence of any possible misconception. 

Negative influence of L1 in this study carries the same meaning of negative 

transfer that Odlin (1989) expressed:  

Negative transfer can occur, however, on either a conscious or unconscious 

plane. When older learners cannot think of any other way to express what they 

want to say, they may have conscious recourse to forms in their native language 

(or some other source language), or they may inadvertently resort to native 

language forms without any awareness that transfer is occurring. (p. 145)  

The terms ‘L1’, ‘the first language’, ‘the mother tongue language’, or ‘the native 

language’ of the L2 learner will be used interchangeably throughout this research. 

2.3. The Role of Noticing in SLA 

 

“The learner’s internal factors, particularly the noticing and continued 

awareness of structures … are of more significance in predicting successful 

acquisition.” (Hinkel & Fotos, 2008, p. 6) 

There is increasing interest in investigating the role of consciousness in 

language learning. Large amounts of empirical research have been conducted and 

different theoretical frameworks have been designed to interpret and identify such a role 



THE EFFECT OF NOTICING ON EPP ACQUISITION  20 
 

(Ellis, 2008a, 2008b; Jessner, 2008; Rutherford & Sharwood Smith, 1988; Schmidt, 

1994, 1995, 2001; Truscott, 1998; Sharwood Smith & Truscott, 2011).  

SLA researchers have debated about the role of ‘consciousness’ in L2 

acquisition for a long time. Rutherford and Sharwood Smith (1988), for example, were 

among the first to discuss the assumption that ‘consciousness raising’ (CR) facilitates 

acquisition (Larsen-Freeman, 2003, p. 91). To them, CR means “the deliberate attempt 

to draw the learners’ attention specifically to the formal properties of the target 

language” (Rutherford & Sharwood Smith, 1988, p. 107). They also questioned the 

assumptions that rejected the use of formal or explicit instruction in language learning. 

They believed that CR increases the rate of acquisition more than the mere exposure of 

learners to natural situations. The authors argued that CR should be taken as a potential 

facilitator for the acquisition of linguistic competence along with other classroom 

activities (communicative or non-communicative) (Rutherford & Sharwood Smith, 

1988, pp. 107–114). In the same respect, Sharwood Smith (1988), in another article, 

pointed out that some language learning researchers calling for the use of implicit 

methods, believe that promoting conscious awareness of language structure is a waste 

of time and energy as it is less likely to help L2 learners achieve the ultimate goal of 

learning a language, which is spontaneous language use. However, he argues that one 

reason for calling for the use of CR as an explicit teaching technique is the fact that the 

use of implicit methods requires intensive teaching programs (excessive amount of time 

and energy); otherwise, learners are less likely to reach this ultimate goal of learning 

(Sharwood Smith, 1988, pp. 51–60).  

Recently, researchers have moved forward in their investigations from this 

debatable issue to examine how attention works in L2 acquisition instead (Ellis, 2008b, 
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p. 435). To illustrate this, a brief account of Schmidt’s view on consciousness in SLA is 

worth presenting here as an example.  

In a remarkable effort to avoid the use of the too general and the confusing term 

‘consciousness’ in SLA studies, Schmidt (1994) proposed that the meaning of 

‘consciousness’ can be specified in four senses: consciousness as intentionality, 

consciousness as attention, consciousness as awareness and consciousness as control 

(see Ellis 2008b; Schmidt 1994, 2001, 2010; for details). What concerns us most in this 

discussion is consciousness as attention, for it is the basis of Schmidt’s Noticing 

Hypothesis (NH), which he proposed in the early 1990s and which has been under 

investigation since. “The basic claim is that in order for input to become intake it must 

be attended and noticed” (Schmidt, 2010, p.728). This hypothesis received rejections 

and objections from many SLA researchers arguing that learning without attention or 

awareness is possible and attainable. In justifying his position, Schmidt argues that 

“some forms of learning do require more focused attention and higher levels of 

awareness than others” (Schmidt, 2010, p.730) for adult L2 learners.  

By refining the strong form of the NH that “there is no learning whatsoever from 

input that is not noticed”, Schmidt’s weak form that “people learn about the things they 

attend to and do not learn much about the things they do not attend to” (as cited in Ellis, 

2008b, p. 266) received more support. However, Sharwood Smith and Truscott (2011) 

criticised the NH basically for “the inherent lack of clarity in the notion” (p. 16). They 

argued that the meaning of ‘noticing’ allows for different interpretations and overlaps 

with the meaning of ‘awareness’.   
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In fact, the term ‘noticing’ in SLA has been widely used carrying different 

meanings in different contexts. In this respect, Larsen-Freeman (2003) stated the 

following: 

Unfortunately, the terminology surrounding noticing is particularly murky in the 

SLA literature, with some using noticing interchangeably with awareness, 

consciousness, detection, and attention. Still, although there is disagreement 

over how many types of attention there are, most SLA researchers acknowledge 

the value of promoting noticing, some even considering it a necessary condition 

to convert input into intake in order for learning to take place. (p. 95) 

According to Larsen-Freeman (2003), promoting noticing can take place by 

different means, some of which are less explicit than the others: priming (providing a 

traditional explanation of some grammar structure), utilising textual enhancements 

(underscoring, using boldface, different fonts and colours to highlight the saliency of 

some particular grammatical features in written texts), and using input flood (exposing 

learners to texts with particularly high frequencies of the target structure). 

On the basis of the existing literature, many different studies on ‘consciousness’ 

in general and ‘noticing’ in particular have been no more than attempts to provide 

evidence or counter-evidence of the validity of consciousness in language learning. 

They fail to reach a common ground on defining its nature and specifying the 

boundaries of its effects on language learning. Still, many questions on the relationship 

between the role of consciousness and SLA have been left unanswered.  

In the present study, ‘noticing’ refers to the learners’ awareness of the 

form/meaning association of a linguistic structure in the target language. It is important 
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to clarify that ‘noticing’, here, is not based on Schmidt’s NH although they may have 

some properties in common. As Fotos (2001) put it: 

Noticing works as follows. Once a student becomes aware of a particular 

grammar point or language feature in input – whether through formal 

instruction, some type of focus-on-form activity, or repeated exposure to 

communicative use of the structure – he or she often continues to notice the 

structure in subsequent input, particularly if the structure is used frequently. (p. 

272) 

She also pointed out that “Schmidt’s Noticing Hypothesis has stimulated the 

development of teaching methods which are ‘consciousness raising’ in that they 

promote noticing and continued awareness of the target language form” (p. 273). 

The term ‘noticing’, here, is used as an alternative to the term ‘consciousness’, 

which carries a broad meaning and some sort of ambiguity in SLA studies, as well as to 

the term ‘awareness raising’, which is often associated with the role of instruction and 

teachers in language learning settings. More importantly, ‘noticing’ indicates that it is 

something that can be used by every individual learner in a second or foreign language 

situation intentionally, through practice, or unintentionally, through interaction, either in 

a self-learning process or an instructed process.     
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2.4. Form-Meaning of the English Present Perfect (EPP) and its Correspondence 

in Arabic  

 

“[There] is no correspondence between the verb forms in Arabic and English on 

a one-to-one basis and therefore a one-for-one comparison between the forms in 

the two languages concerned becomes impossible.” (El-Hibir, 1976, p. 77) 

2.4.1. The English present perfect (EPP). 

2.4.1.1. EPP: Aspect or tense? 

According to the Longman Dictionary of Language Teaching and Applied 

Linguistics (Richards & Schmidt, 2007), the term Aspect is defined as 

A grammatical category which deals with how the event described by a verb is 

viewed, such as whether it is in progress, habitual, repeated, momentary, etc. 

Aspect may be indicated by prefixes, suffixes or other changes to the verb, or by 

auxiliary verbs, as in English. English has two aspects: progressive and perfect. 

(p. 43) 

On the other hand, tense is defined as follows: “the relationship between the form of the 

verb and the time of the action or state it describes. In English, verbs may be in the past 

or present tense” (p. 686). 

In some grammar and language books of English, EPP is classified as an aspect. 

In others, it is a tense. However, some researchers argue that EPP could be a 

combination of both tense and aspect (Miller, 2008). Miller (2008) pointed out that this 

issue has been long debated and offered an explanation for the reason behind this 

confusion: “The participle indicates an action that is completed, and this is why the 
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Perfect looks like an aspect, but has signals present time, and this makes the Perfect 

look like a tense… the Perfect may be sui generis, in a class of its own” (p. 162). 

2.4.1.2. The form-meaning of EPP. 

As Praninskas (1975) put it, EPP is “a verb phrase made from a present form of 

auxiliary have and a past participle” (p. 184). The following example illustrates this. 

The students have finished chapter 3. 

As for the meaning and use of EPP, Lim (2003) pointed out that “many scholars 

have attributed the primary feature of English present perfect to the notion of ‘current 

relevance’…” (p. 14). In the same respect, Bardovi-Harlig (2001) stated that “The 

meaning of the present perfect (and current relevance) is composed of its past and 

present components. Leech (1971) glossed the present perfect as ‘past-time-related-to-

present-time’” (p. 221). Miller (2008), on the other hand, listed the four major uses of 

EPP as shown below:  

a. I have written up my thesis. resultative 

b. The Minister has (just) arrived. hot-news/recent past 

c. I’ve been at work for six hours. extended now/persistent situation 

d. Have you ever visited Doubtful 

Sound? 

experiential/indefinite anterior
1
 

Yes, I have been there.  

                                                        
1
 Indefinite anterior: Unspecified past action. 
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2.4.1.3. Adverbs commonly used with EPP.
2
 

a. Just Expresses the idea that something happened in the period of 

time immediately before the time being referred to: 

‘Where is Paul?’ He has just left.’ 

 

b. Already Used to indicate that something has happened at an 

unspecified time before now: 

Don’t bother. I’ve already done it. 

 

c. Yet Used in questions and negative statements to mean (not) in 

a period of time between before now and now: 

Haven’t you finished yet? 

I haven’t had the chance to see the boss yet. 

 

d. For Introduces phrases of duration. The actual length of time is 

stated: for six months 

 

e. Since phrases Name the beginning of the time duration. The end is the 

moment of speaking. Since September means from 

September until now. 

 

f. Since clauses Name an action which occurred at the beginning of the time 

duration: since she arrived. The end of the duration is the 

moment of speaking or writing. 

 

2.4.2. The Arabic corresponding form of EPP.  

2.4.2.1. An overview of the classification of Arabic verbs. 

In classifying verbs, classical and many contemporary Arabic language 

grammarians neglect the aspects of verbs. That is, verbs in Arabic are not classified 

                                                        
2
 Adopted from:  

Allsop, J. (1993) Students’ English grammar. London: Prentice/Hall International. Praninskas, 

J. (1975). Rapid review of English grammar: A text for students of English as a second 

language. Englewood Cliffs, N.J: Prentice-Hall. 
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according to their aspects. However, some contemporary Arab grammarians, influenced 

by the systems of foreign languages, noticed this gap in Arabic grammar and looked at 

the existing classifications of verbs from a new perspective such as Tammam Hassan 

who, among others, identified and classified different forms and functions of verbs in 

detail (Towamah, 1994, pp. 74-78). 

In addition, Al-Sameraaie (1983) and Towamah (1994) pointed out that the 

Arabic verb form does not indicate time per se. Time can be identified by the structure 

and the context of the sentence. In other words, the sentence may include some 

additions or details that help the verb clearly specify the time.  

Hassan (2009) argued that in classical Arabic, verbs are classified into three 

tenses (past, present, future). However, when considering the aspects, these can be 

subdivided into 16 tenses (for details see Hassan, 2009, p. 246). The aspects, which 

make the 16 tenses, are formed by adding particles or copula (incomplete verbs) to the 

verbs such as the particle ‘qad’, for example.  

In the same respect, Towamah (1994) pointed out that the term and the concept 

of ‘aspect’ appeared and are used in modern Arabic linguistics. He criticised Arab 

grammarians for neglecting studying the aspects of Arabic verbs; and for classifying 

verb tenses into three types: past, present and future, and restricting them to three forms: 

fa‘ala (did), yaf‘al, and af‘al (do). He also added that Arab grammarians did not look 

deeply into the types of tenses and the ways of classifying them precisely just as they 

already exist in the Arabic language. In other words, they basically did not study the 

compound forms of verbs that specify and indicate the tense precisely. That is, tense can 

be indicated by looking at the meaning of compound forms: verb + verb, verb + noun, 

particle + verb, rather than considering the form of each word class discretely in a 
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sentence (Towamah, 1994, p. 78).   

He also argued, contrary to the false common belief, that past progressive and 

past perfect do not exist in the Arabic language, they do exist. The problem is that 

grammarians did not give these compound forms specific terms due to their focus on 

forms rather than meaning.  

Towamah (1994) appreciates the outstanding effort done by Hassan (2009) in 

classifying the verbs in spite of the criticism that his classification has received for 

copying and being influenced by the systems of foreign languages. 

Based on the above discussion, we may conclude that the EPP (aspect) has no 

clear, specified classification in most Arabic grammar books. 

2.4.2.2. The form-meaning of the Arabic corresponding form of EPP. 

It is noticeable, according to modern grammarians, that Arabic does not have a 

construction that is called ‘present perfect’, but it has the compound construction ‘qad + 

fa‘ala (particle + simple past verb form) that functions as the EPP.  

Different descriptions were given to this Arabic construction. Al-Sameraaie 

(1983), while criticising the classical grammarians for not paying attention to the 

compound constructions such as ‘qad fa‘ala’, stated that the function of ‘qad’ before 

the past verb form is ‘relating the past to the present’. He added that contemporary 

grammarians completely overlooked ‘the issue of time’ and are content with the 

common and well-known classification of verbs: past, present and future (pp. 26-27).  

Hassan (2009) called this Arabic verb aspect ‘the past that ends in the present’. 

However, Towamah (1994) did not find Hassan’s term precise enough and called it ‘the 
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past that is close to the present’ instead. It indicates an action finished at a time close to 

the time of the occurrence of another or the certainty of the occurrence of an action (p. 

83).  

Meanings of ‘qad’ 

In the Arabic language, the particle ‘qad’ has five functions when it precedes 

verbs. However, many commonly used grammar books (in schools, for example) do not 

discuss all functions of ‘qad’ in Arabic in detail. For example, in Saudi schools, ‘qad’ is 

introduced in the grammar textbooks as illustrated below:   

1. To indicate expectations with both past and present verb forms. 

qad yahṭūlū (al)maṭar. 

 

[particle = may/might] fall (the) rain. 

‘It may rain’. 

2. To indicate certainty with both past and present verb forms. 

a. qad ḏahaba (al)rajūlū ’ilā bayt(ihi). 

[particle] went (the) man to house (his). 

‘The man has gone home’.  

b. “qad (ya)‘lamū ma ’antūm ‘alaih” [An-Noor: 64] 

[particle] (He) knows what you.  

‘Already He knows that upon which you [stand]’. 
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As a result, Saudi learners are not familiar with all functions of the Arabic 

construction ‘qad + past or present verb’ in a sentence or how and when it is used, 

particularly the function that indicates the occurrence of a near past action to the present 

time with a past verb form, which is the corresponding form of EPP under investigation 

in the present study, as illustrated in this example: 

qad ‘ada (al)mūsafir. 

[particle] came back (the) traveller.  

‘The traveller has come back’.  

In fact, the use of ‘qad’ along with the past verb is discussed only in very detailed and 

specialised books in Arabic grammar. 

2.4.3. The Arabic qad fa‘ala vs. the English have done. 

In Arabic, it is the context that determines the function of ‘qad’. According to 

Fassi Fehri (2003), “qad interpretation differs depending on the temporal entity it 

collocates with. When it means ‘already’, it is a Perf [Arabic Perfect] detector. When it 

is a modal, it collocates with T1 [denoting Past, Present, or Future], meaning ‘indeed’ 

with Past, and ‘possible’ or ‘probable’ with Pres. [Present]” (p. 81). 

In other words, qad could function as the adverbs ‘already’ or ‘just’ in the EPP. 

That is, when qad means ‘already’ or ‘just’, it expresses the recent past and “a meaning 

of experience similar to that of the English experiential perfect” (Addrayhem, 2008, p. 

21). 

However, perfect of experience sentences such as in ‘I have been to UK’ require 

“the support of adverbs or adverbial phrases such as min qabl ‘before’ or fi marratin 
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sabiqah/ sabaqa wa an ‘earlier’/‘already’” (p. 28) to differentiate between have been 

that indicates the perfect of experience and have gone that indicates the perfect of result 

(p. 28).  

To sum up, in Arabic, ‘qad fa‘ala’ (qad + simple past) can be used for the 

following functions of ‘have done’: 

- Recent past 

- Perfect of experience  

- Perfect of result 

Note that using have done and qad fa‘ala to express the recent past sometimes 

overlaps with the perfect of experience and the perfect of result. 

However, qad + simple past cannot be used to express the perfect of persistent 

situations. Instead, the simple present verb form is used. The adverb ‘monḏū’ usually 

collocates with such a case (p. 29).  

In conclusion, the above discussion on the form and meaning of the EPP and its 

correspondence form in Arabic shows that the construction ‘qad fa‘ala’, i.e., particle + 

simple past verb form, is used to express some functions of the EPP (recent past, perfect 

of experience and perfect of result), leaving out the perfect of persistent situation to be 

formed with the simple present verb form. 

Apparently, ‘qad’ has no corresponding English form. It is not an auxiliary verb 

like ‘have’. It is a particle that gives the meaning of the EPP when it occurs with a 

simple past verb, indicating a past action that has relevance to the present. Likewise, the 

corresponding form of the English past participle ‘done’ in Arabic is either the simple 

past form of the verb or the simple present form of the verb.  
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Chapter 3: Literature Review 
 

3.1. Introduction 

To the best of this researcher’s knowledge, the L2 acquisition of EPP has not 

been adequately addressed. Lim (2003) pointed out that little investigation has been 

done on the acquisition of EPP. To him, this is due to “the fact that the acquisition of 

the present perfect is a very slow process, and often emerges very late in the acquisition 

process” (p. 41). In reviewing these few studies, he noticed that EPP is hard for learners 

to acquire. This may be due to the difficulty of the EPP form-meaning association for 

learners when compared with other tenses and aspects of the English language. 

Furthermore, he reported that previous studies have shown that EPP is not only the last 

feature to be acquired, but is also a feature in which learners have shown the lowest 

performance (p. 40–41). Another researcher, McCormick (2008), listed three reasons  

which motivated him to conduct an empirical study investigating the acquisition 

of EPP. These are: (1) difficulty in understanding the concept of EPP by the non-native 

L2 learners; (2) challenge in teaching this concept the easy way using the most efficient 

approach; and (3) the need to conduct more studies to examine the acquisition of EPP as 

“relatively little research has been done on the instructional, classroom-based side and 

still less with respect to form-focused instruction in the English present perfect, albeit 

with some notable exceptions” (p. 3). 

In the first section of this chapter, some of the few available studies examining 

the acquisition of EPP by non-native speakers of English in different contexts will be 

reviewed. The results of these studies will show the way these learners have dealt with 

this linguistic feature, shedding light on how far L1 influences their acquisition.  
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Some studies (e.g., Mullen, 1997; Zhou, 1989) investigated the effect of using 

certain teaching approaches on facilitating the acquisition of EPP. Zhou’s study (1989) 

examined the use of explicit versus implicit instruction while Mullen’s (1997) focused 

on investigating the context-based versus sentence-based instruction of the EPP. 

Interestingly, the findings revealed no significant difference in using the 

aforementioned approaches in order to facilitate the acquisition of the target feature. 

Apparently, such findings can indicate the limitation of ‘noticing’ on EPP acquisition 

through instruction. On the contrary, Bardovi-Harlig (2001) provided evidence for the 

effectiveness of instruction on the acquisition and production of the target feature in her 

study on the developmental readiness in acquiring EPP. In addition, the results of her 

study and some other studies shed light on the learners’ tendency to associate present 

perfect with both simple past and simple present tenses. She also found that unless 

learners acquired and used the simple past properly, they could not produce the EPP. 

Instead, they mostly used the simple past and the simple present verb forms. Similarly, 

Lim (2003), in an attempt to examine the relationship between the learners’ language 

proficiency level and their acquisition of the simple past versus the EPP, also found that 

the simple past was more frequently overgeneralised than the EPP. Furthermore, the 

findings of Alwasidi’s (2007) investigation revealed that learners avoided the use of the 

target feature, opting to use the simple past, the simple present and the future tenses 

instead. 

The following section presents those studies that have gone further in 

investigating the acquisition of the different linguistic features, such as the EPP, of 

L1/L2 by proposing a positive relationship between noticing the L1/L2 differences 

(particularly through using contrastive instruction treatment) and accelerating the 
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internalisation of such features (e.g., Ammar, Lightbown, & Spada, 2010; Kupferberg 

& Olshtain, 1996; McCormick, 2008; Sheen, 1996).   

McCormick (2008) discussed the rationale behind the use of contrastive 

instruction treatment. He argued that the findings of previous studies investigating the 

efficiency of some different instructional approaches revealed that they are insufficient 

for adult learners, who need further explicit instruction. Therefore, the contrastive 

instruction has been suggested for explicitness purposes.  

The studies reviewed in the following sections will be presented in a 

chronological order. 

3.2. Studies Investigating EPP Acquisition 

Some studies were conducted to investigate English as a Second Language 

(ESL) and EFL learners’ acquisition of EPP. Zhou (1989), for example, focused on how 

to teach difficult grammar structures to 40 Chinese adolescent EFL learners. She 

examined the role of explicit formal instruction (EFI) versus implicit formal instruction 

(IFI) on L2 acquisition of the simple past tense, the present perfect and the passive 

construction. To do so, she divided the target sample into two groups: EFI and IFI. The 

two groups performed the same activities except that the EFI group was exposed to 

explicit grammar instruction (the teacher gave the rule statement mainly by using the 

learners’ native language), and both groups were given error correction tasks to draw 

their attention to the target grammar features. To measure their progress, pre- and post-

tests were conducted on the two groups. Results revealed that the EFI is an effective 

method for second language acquisition. However, with regard to EPP acquisition, there 

was no significant difference in the performance between the two groups. In other 

words, Zhou’s study failed to find evidence for the effectiveness of noticing EPP 
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through EFI by EFL learners. She pointed out that it is mainly the semantic complexity 

and abstractness of the EPP that caused the acquisition problems. More importantly, the 

researcher concluded that EFI could be more effective in accelerating the rate of 

acquisition for less complex properties of L2 (the passive construction), rather than the 

more complex ones (the acquisition of tense and aspect). As she put it: “explicit 

instruction is effective with simple rules but not so with complex ones” (p. 95). 

However, Zhou stated that because of the small sample size and the limited number of 

test items, no conclusion could be drawn from her study.  

Furthermore, Mullen (1997), in a quasi-experimental study, attempted to 

investigate the effect of a context-based approach on the speed and accuracy of EPP 

acquisition by intermediate-level French-speaking adult ESL university students (n = 

64). Note that her study did not give an insight into both the comprehension and 

production of the ESL learners. It only examined the learners’ oral comprehension of 

EPP. The participants consisted of three intact groups: two experimental groups with 

one group receiving context-based instruction and the other receiving sentence-based 

instruction; and one control group who received no formal instruction on the target 

feature, i.e., no focus on the verb forms/tenses used in the teaching material. Based on 

the findings of previous studies, Mullen first hypothesised that, compared to the control 

group, oral comprehension of the target feature by participants who received formal 

instruction will improve. She also hypothesised that learners who received context-

based instruction will show better improvement than both those who received sentence-

based instruction and those who received no formal instruction. All participants were 

pre-tested seven days prior to the treatment. After that, they were exposed to 4.5 hours 

of treatment. Immediately following that, they were post-tested. Six weeks later a 

delayed post-test was taken by the same group. The three tests consisted of two 
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sections: context-based and isolated short dialogues. Each section had 30 items totalling 

60 items. In section A, the students were to listen to decontextualized short dialogues, a 

statement or a question followed by a response, on miscellaneous familiar topics. In 

section B, which consisted of context-based items, the students listened to short 

paragraphs followed by a number of statements or questions. Students were asked to 

judge the grammaticality of the reply. Three options were given on the answer sheet: 

correct, incorrect and not sure. Results showed that the first hypothesis was partially 

confirmed, i.e., only for section A of the post-test, while the second was not. In other 

words, although grammar instruction was beneficial, the context-based group did not 

outperform the other groups. According to Mullen, this was due to the size of the 

sample which was very small, the short time of the treatment, the participants’ 

proficiency level, some teachers’ lack of support and the instrument design.   

In a longitudinal study
3
 of the development of temporal expression, Bardovi-

Harlig (2001) investigated the emergence of the present perfect in the interlanguage of 

16 multinational adult ESL students (5 Arabic, 6 Japanese, 2 Korean, 3 Spanish). Upon 

analysing the participants’ written and oral texts, the main findings were as follows. 

First, the EPP emerged after the acquisition of the simple past was stabilised. Second, 

learners’ tended to associate EPP with the simple past and the simple present tenses. In 

this regard, she illustrated that: 

Due to its semantic overlap with the simple past and the simple present, the 

present perfect probably impinges on previously established form-meaning 

                                                        
3 Longitudinal study is a study in which “an individual or group is studied over a period of time” 

(Richards & Schmidt, 2007, p. 177), while a cross-sectional study is “a study of a group of 

different individuals or subjects at a single point in time in order to measure or study a 

particular topic or aspect of language” (p. 177). 
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association; thus, its incorporation in the IL system may be less an addition than 

a restructuring (p. 219).  

Another important finding was the learners’ overuse of the simple past in EPP contexts. 

In this regard, she states:  

Because the present perfect sentence is true in all cases that the simple past 

sentence is true … This semantic overlap makes the association of present 

perfect with past the strongest and hence the reason that the learners showed the 

greatest overuse of present perfect in past contexts and noticeable overuse of 

past in present perfect contexts (p. 252). 

She also found out that EPP was used more in written than oral texts; and that the 

written use of EPP appeared before the oral as well. Additionally, contrary to Zhou’s 

(1989) and Mullen’s (1997) findings, her results revealed that instruction facilitated 

learners’ production of the target feature. 

In a cross-sectional study, Lim (2003) examined the acquisition of the English 

simple past and present perfect by adult Korean-speaking ESL learners. He attempted to 

find a relationship between the students’ level of proficiency and their acquisition of the 

target feature. The participants were learners aged 19 to 32 years old (n = 60) who were 

divided into four experimental groups according to their level of proficiency (low, 

intermediate, high intermediate and advanced), and one control group, consisting of 

native speakers of English (n = 11). To collect data, controlled-elicitation tasks (cloze 

passage tasks) and elicited-production tasks (sentence formation) were designed and 

used. He found no evidence of the influence of the learners’ proficiency level on their 

acquisition of EPP. That is, participants with the higher level of proficiency did not 

show higher accuracy in EPP acquisition. In agreement with the findings of the others, 
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the experimental groups tended to use the simple past instead of the present perfect in 

their responses (p. 152). As can be seen, the results of this study provided further 

evidence of the difficulty of EPP acquisition by adult learners.   

In an EFL Saudi context, Alwasidi’s research (2007) is the only available study 

on EPP acquisition. She particularly investigated the avoidance of present and past 

perfect as a communication strategy in L2 learning. She argued that the lack of apparent 

Arabic structures that are equivalent to the English perfect structures might be the 

reason behind avoiding the use of English perfect in writing by the target sample (p. 2). 

The participants consisted of 40 Saudi beginner (n = 20) and intermediate (n = 20) EFL 

university students. To collect data, three tools were used: a pre-test, a post-test and a 

questionnaire. The participants were first pretested (multiple-choice and fill-in-the-

blank questions) in order to test their knowledge of the target features. After that, five 

grammar classes on the perfect constructions were given to the participants. The post-

test was then carried out followed by the questionnaire. In the post-test, a multiple-

choice question, a translation question and a composition question were given. The 

results of the post-test showed that the participants avoided using the perfect 

constructions in their English writing, choosing to use several alternatives instead. The 

researcher found out that “[the] alternatives to the present perfect tense were ranked as 

follows: (1) the simple past tense, (2) the simple present tense, and (3) the future tense” 

(pp. 30–31). Results of the questionnaire showed that different reasons can account for 

the use of these alternatives in the above mentioned order: easiness of most usual 

structures, difficulty of the perfect tense, lack of practice and avoidance of potential 

errors. In addition, she stated that “[avoidance] of the perfect has been figured out to 

take place when learners cannot clearly remember how to restructure it in different 
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contexts. This phenomenon can also occur when the L2 structure is difficult to use or 

when there is no Arabic apparent counterpart to that L2 item” (p. 43). 

In addition, McCormick (2008) provided a detailed presentation on EPP. He 

argued that EPP is a grammatical feature that allows different interpretations when 

looking at it from different perspectives. In outlining the different interpretations of 

EPP, i.e., the principal meanings and uses of EPP as defined by different theorists, 

McCormick argued that current relevance within a certain context is the central 

meaning of EPP; thus, his study is based on such an interpretation. He further illustrated 

that:  

It is Michaelis (1993, 1994) … who provides the most penetrating insight into 

CR [current relevance] by telling us that the search for a fixed datum of meaning 

within the have + p.p. construction is inadvisable. Instead, we must locate its 

meaning in its uses. (p. 53) 

In other words, the meaning of EPP construction can be identified through the context. 

Therefore, we should not look at its meaning in isolation. 

Furthermore, Dick (2010) conducted a cross-sectional study in order to 

investigate how Francophones acquire EPP. He mainly examined whether or not certain 

EPP meanings/uses, such as the perfect of experience, perfect of result, perfect of 

persistent situation and perfect of progressive, are acquired earlier than the acquisition 

of others. The participants were divided into two groups: Francophone college students 

(n = 150) and Anglophone high school students (n = 47). All participants were given a 

judgment task and a written task. Seventeen Francophone participants were interviewed 

about their responses in the judgment task in order to examine their understanding of 

the target feature. Results revealed that the EPP acquisition sequence was as follows: 



THE EFFECT OF NOTICING ON EPP ACQUISITION  40 
 

perfect of experience, perfect progressive, perfect of persistent situation and, finally, 

perfect of result. The researcher argued that this is due to the role of input (frequency 

and saliency) and the L1 influence (French). He also noted the underuse of the perfect 

in the written production task.  

Based on the findings of the aforementioned studies, it is possible to conclude 

the following. First, EPP is a difficult structure for both ESL and EFL learners. Second, 

L2 learners tend to replace the EPP form with the simple past form. Third, explicit 

instruction alone is not sufficient for EPP acquisition by adult learners. Thus, some 

studies suggested promoting noticing L1/L2 differences in order to facilitate the 

acquisition of L2 difficult structures. In the following section, a review of some studies, 

which examined the use of contrastive instruction as a means to promote noticing L1/L2 

differences, is provided.  

3.3. Studies Investigating the Contrastive Treatment  

Sheen (1996) was among those researchers who criticised the rejection of 

contrastive analysis and ‘negative transfer’ in the early 1980s. He conducted an 

empirical study on Saudi Arabian ESL learners aged 23–24 years old (n = 50) to 

investigate the effectiveness of using contrastive analysis input to minimise the rate of 

error in the acquisition of certain English linguistic features whose counterparts are non-

existent in Arabic (the learners’ L1), such as the copula, indefinite articles, the use of 

auxiliaries in questions and negatives, etc. The subjects were divided into two groups: 

an experimental group (n = 25) and a control group (n = 25). For 40 weeks, the 

experimental group received an instructional treatment, in which the target features 

were taught deductively, exploiting the contrastive analysis input to explain their L1/L2 

differences. At the beginning of the treatment, the L1/L2 differences were explicitly 

presented in Arabic. Gradually, the use of L1 decreased to the minimum by the end of 
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the course. Following this, the students practiced the target features through exercises 

that included a limited use of translation. On the other hand, the control group did not 

receive any special treatment. Instead, they were taught inductively (implicitly). It was 

hypothesised that providing the L2 learners with contrastive analysis input will be 

effective in the acquisition of such L2 features. During the period of this study, five 

series of tests were taken to compare the learners’ performance in the two groups. In 

addition to the cloze tests and producing questions for given answers, L2 written and 

oral production was tested through controlled and free composition writing tasks and 

oral interviews. The findings showed that the group that was exposed to the contrastive 

analysis input treatment made fewer errors than the other group in their production of 

the target features. He concluded his study stating that “the current practice in material 

writing of ignoring CLI [cross linguistic influence] aspect of language learning would 

appear to be ill-founded, at least in the case of materials for students sharing a common 

L1” (Conclusion section, para. 2).  

In the same respect, Kupferborg and Olshtain (1996) investigated the 

effectiveness of input enhancement in facilitating the acquisition of difficult L2 forms, 

i.e., compound nouns (CN) and reduced restrictive relative clauses (RRRC), with 16-

year-old Hebrew-speaking L2 learners of English. The input enhancement in this 

context is the ‘explicit contrastive instruction’. The authors favoured the use of the term 

‘input enhancement’ rather than ‘consciousness raising’ since, as they stated, the latter 

is  

a polysemous construct which focuses on the learner’s inner processes, to which 

the teacher or the researcher have no direct access. Input enhancement . . . on the 

other hand, focuses on teacher or textbook induced linguistic input which can be 

manipulated by instruction. (p. 150) 
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They assumed that this contrastive instruction or the ‘contrastive linguistic input’ (CLI), 

as it is referred to in their study, promotes noticing (p. 153). They also hypothesised that 

the use of CLI in foreign language classes facilitates the acquisition of difficult 

grammatical forms. To test these hypotheses, the randomly selected subjects were 

divided into two groups: an experimental group (n = 70) and a control group (n = 67). 

They were given a pre-test and two post-tests. The pre-test was a recognition task while 

the post-tests consisted of both recognition and production tasks. The CN recognition 

task was a naming and translation task from L2 to L1, while the RRRC recognition task 

was a grammaticality judgment (GJ) and definition task. Ten minutes were allotted to 

each task. The pre-test was given to both groups. Then, the experimental group received 

an instructional treatment. The first post-test was given after that. Three months later, 

the second post-test was given. The results showed that the experimental (treatment) 

group, who were exposed to CLI, achieved better results than the control group in all of 

these tests. The authors concluded that “CLI can be viewed as a foreign language 

acquisition ‘facilitator’ of such difficult grammatical forms” (p. 160). In light of these 

results, the present study will examine the effectiveness of the contrastive treatment as a 

facilitator for language learners.  

Later, Lightbown and Spada (2000) carried out a study in an attempt to find 

evidence for the effect of young learners’ awareness of the L1 influence on their L2 

performance. Their study was based on the results of Sheen (1996) and Kupferborg and 

Olshtain (1996), in which evidence for the effectiveness of explicit contrastive 

instruction was found. It was also based on the observations and findings of some other 

previous research that confirmed the influence of L1 on the performance of 

Francophone L2 learners of English in question formation and adverb placement. More 

importantly, the authors reported that according to the results of research by White 
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(1991) and White et al. (1991), it was found that Francophone L2 learners of English 

who received an explicit instruction in question formation and adverb placement 

performed better than those who did not. Therefore, in their follow-up study, 

Francophone L2 learners of English aged 11–12 years old (n = 300) were given a 

grammaticality judgment task (GJT) to examine their performance on the same two 

target features. In addition to the GJT, a correction task was given to one group to 

provide corrections to the sentences they judged as incorrect, and an explanation task 

was given to the other group in order “to explain (in either French or English) what was 

wrong with sentences which they judged to be incorrect” (p. 205). The findings 

revealed that there was no evidence of the learners’ awareness of the impact of their L1 

on their L2 performance. In conclusion, the authors argued that “the apparent absence of 

metalinguistic awareness of the interlanguage rules that they use for adverb placement 

and questions may prevent students from noticing how their English sentences differ 

from those which are available in the teacher speech” (p. 212). For this reason, in 

particular, they suggested: 

[that] noticing may be promoted by giving students exposure to a variety of 

ways of hearing and seeing the language…. In some instances, it may be 

necessary to draw the learners’ attention to the language through explicit 

instruction, including contrastive L1/L2 information. (p. 212)  

Finally, they added that “explicit information contrasting the L1 and L2 can be 

presented briefly and visually, without the use of unfamiliar metalinguistic terminology 

which, in some situations, simply adds to the students’ learning tasks” (p. 213). 

As introduced earlier in this chapter, a quasi-experimental study, supervised by 

Nina Spada, was conducted by McCormick (2008) investigating the effectiveness of an 

explicit contrastive input in the acquisition of the EPP by adult intermediate 
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multinational level ESL learners (n = 34). The author particularly attempted to 

determine whether or not an explicit reference to L1 would help learners acquire the 

EPP. Therefore, the participants were divided into two experimental groups (L1-based 

group and L2-based group) and a control group. Besides the form-focused instruction 

(FFI), the L1-based group was exposed to the explicit contrastive input. In a translation 

task, they were asked to provide the equivalent forms of the target feature in their L1. 

The L2-based group received the same treatment without being exposed to the explicit 

contrastive input. On the other hand, the control group was taught the target feature 

implicitly and communicatively. It was hypothesised that the performance of the L1-

based group would reveal more accuracy in the target feature than the L2-based group, 

and that both treatment groups will outperform the control group. To test these 

hypotheses, the participants were given a pre-test (a forced choice task) and an 

immediate post-test (a forced choice task and a productive written task) seven days later 

than the instructional treatment. Results confirmed the first hypothesis as the L1-based 

group outperformed the other two groups. However, the L2-based group did not 

outperform the control group. This indicates that the FFI was not sufficient for the 

acquisition of such a difficult grammatical form, i.e., the present perfect, and the 

achieved accuracy of the L1-based group is mainly due to the contrastive input they 

were exposed to. Commenting on this result, the author said: “CI [contrastive input] 

was one factor which contributed to the superior performance of the L1-based group 

and there are several reasons for this claim. In the first place, learning is facilitated 

when problematic features are noticed in advance” (p. 107). 

In another follow up study, Ammar et al. (2010) investigated the acquisition of 

question formation by young (10- to 11-year-old) Francophone ESL learners (n = 58) in 

an attempt to find evidence of the L1 influence in the learners’ performance. Three 
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measures were utilised in this study: a GJT, a scrambled questions task and an 

interview. In the GJT, learners were given pairs of English questions in order to judge 

the grammatically correct version of the same question in each pair. The ungrammatical 

versions were those questions that had the corresponding French structure. On the other 

hand, the learners’ ability to form correct English questions was tested through 

scrambled questions task. The interview was aimed at investigating the relationship 

between the learners’ knowledge of the L1/L2 difference with regard to the target 

feature and their L2 performance. The participants were, first, given the GJT and the 

scrambled questions task. One week later, half of them were interviewed. Three to four 

weeks later, the GJT was given for the second time. The target feature was taught 

implicitly and communicatively, and no special treatment was given. The findings 

revealed that learners who could provide an explanation for the L1/L2 difference in the 

interview performed better in the GJT and scrambled questions task than those who 

could not. This study indicates the importance of noticing in L2 acquisition.  

It seems safe to say, based on the existing literature, that noticing L1/L2 

differences can facilitate L2 acquisition. Therefore, the present study will examine the 

effect of noticing L1/L2 differences on EPP acquisition by Saudi EFL college students. 

In justifying the use of this methodology, McCormick (2008) stated that:   

One way to unravel this tense [the present perfect] in English was to investigate 

its existence in other languages… few languages possess a tense of either 

equivalent shape (form) or use (function). Arabic, Russian, Vietnamese, or 

Korean, for example, provide their speakers with no clear formal or functional 

parallels and these learners not surprisingly must rely heavily on teacher 

description, textbook, explanations, and blackboard depictions. (McCormick, 

2008, p. 3)  
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Chapter 4: Methodology 

4.1. Introduction 

This chapter deals with the methodology used in this cross-sectional empirical 

study to test the aforementioned hypotheses (see Section 1.6). It aims at finding out the 

following: 

- The influence of learners’ L1 on their L2 performance. 

- How learners deal with a linguistic feature that is different from their L1. 

- The effectiveness of noticing in second language acquisition. 

- Whether or not there is a significant difference between learners’ comprehension 

and production of the target linguistic feature. 

4.2. Participants 

The present study was conducted on 18- to 20-year-old Saudi female native 

speakers of Arabic (n = 100) studying the English language in the Preparatory Year 

Program (PYP) at Jubail University College (JUC).  

The English language course for PYP students is an integrated program covering 

grammar, reading, writing, listening and speaking. The total number of contact hours is 

20 hours per week, six of which are allocated for grammar classes.  

The classes in which the participants were studying were composed of mixed 

ability students. Prior to their joining college, most students had received 6–7 years of 

basic English language instruction in school.  
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The results of the Oxford Quick Placement Test (2001),
4
 taken by all of the 

participants, revealed that their proficiency level in English is as follows: beginner (n = 

27), elementary (n = 68), lower intermediate (n = 3), and upper intermediate (n = 2). 

The following table illustrates the characteristics of the participants: 

Group 
No. of 

participants 
Age range Proficiency level 

Experimental 50 18–20 
Beginner 14 

Elementary 36 

Control 50 18–20 

Beginner 13 

Elementary 32 

Lower 

intermediate 
3 

Upper 

intermediate 
2 

Total 100   

Table 1. Characteristics of Participants 

It is worth mentioning that English is the language of instruction at JUC. In the 

English Language Department, the staff members are native and non-native speakers of 

English. Most teachers were both non-native speakers of English and Arabic. This 

provides the participants with more opportunities to use English at college, inside and 

outside the classroom.  

4.3. Instruments 

4.3.1. Tests. 

Three tests were used for this empirical study: a pre-test, a post-test and a 

delayed post-test. These tests consisted of a timed GJT. For reliability purposes, the 

same version was used in all tests. In addition to the GJT, the delayed post-test included 

a productive written task. 

                                                        
4
 The Oxford Quick Placement Test is a multiple-choice test which learners have to take within 

30-45 minutes. The result classifies a learner into one of six levels of language proficiency: 

beginner, elementary, lower intermediate, upper intermediate, advanced, upper advanced. 
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4.3.1.1. Grammaticality judgment (GJ) task. 

“Grammaticality judgments refer to tests of underlying competence or mental 

representation of language. In a typical grammaticality judgment test, a person is asked 

to read or listen to a sentence and then indicate whether the sentence is grammatical or 

not.” (Van Patten & Benati, 2010, p. 92) 

In this study, the GJT was used as a data collection method in order to measure 

the students’ grammatical competence, for it has been stated that “grammatical 

competence is an abstraction and, as such, cannot be tapped directly; it can only be 

inferred from speaker-hearer’s performance” (Tremblay, 2005, p. 133). Therefore, the 

GJT can be used as a tool to check learners’ comprehension and predict their 

performance. 

This type of test was previously used by Ammar et al. (2010) in order to find out 

the “relationship between students’ awareness of L1-L2 differences and their ability to 

correctly judge and form questions in English” (p. 129). However, for the purpose of 

the present study, only the form (structure) of this test was adopted from Ammar et al. 

(2010), while the main objectives are modified as follows: 

- To examine students’ performance in the target linguistic feature (present perfect). 

- To find counter-/evidence for the claim about participants’ tendency to use the 

corresponding forms of their L1, i.e., simple past or simple present verb forms, 

instead of the present perfect (see Section 2.4.2.2.). 

- To examine the effectiveness of the instructional treatment (noticing) in facilitating 

the acquisition of the target linguistic feature. 
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Here, the GJT consists of 60 items, and each item has two sentences. The 

participants were to choose the correct one. Students were given five options to choose 

from. Here is an example: 

 

(A) Fatimah has been a teacher for ten years. (B) Fatimah is a teacher for ten years. 

 ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure 

  

 

Out of the 60 items, 12 items are distractors, i.e., sentences that test the 

participants’ competence in syntactic verb forms other than the present perfect. The 

distractors are included in order to minimise the possibility of the participants guessing 

the purpose of the test, i.e., the test is targeted the participants’ use of EPP. The 

remaining 48 items are designed to test three categories of the present perfect: perfect of 

experience, perfect of result and perfect of persistent situation (see Section 4.4.2.3). 

Each category has 16 items distributed evenly as follows: 4 affirmative sentences, 4 

negative sentences, 4 yes/no questions, and 4 information questions in order to see if the 

sentence type contributes to the difficulty or easiness of acquiring the present perfect. 

However, for reliability purposes, only the most relevant and the least confusing items 

(n = 36) were analysed. In this case, the number of items in each category was reduced 

to 12 items.  
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Giving the last option, ‘I’m not sure’, as can be seen in the example above, 

eliminates the chances of guessing by the participants. It also increases the possibility of 

having more valid results later in the data analysis process. 

4.3.1.2. Productive written task. 

“Examining the linguistic contexts in which the present perfect occurred and those in 

which it was expected to occur reveals the form-meaning associations the learners 

made in the IL [interlanguage]”. (Bardovi-Harlig, 2001, p. 247) 

In this study, a productive written task was used in order to measure the 

participants’ production of EPP in three different contexts. This task was postponed and 

given only once, in the delayed post-test, for two reasons: to give the participants time 

to build some basic writing skills, and to ensure that it tests their actual performance 

rather than their metalinguistic knowledge. 

In this task, the participants were given three straightforward open-ended 

questions on familiar topics in order to examine the following: 

- Participants’ ability to recognise the present perfect in the correct context. 

- Participants’ ability to produce and use correct EPP. 

- Identify the verb forms used other than the present perfect and whether or not they 

correspond to the L1 verb forms. 

Each question belongs to one category of the present perfect. The first question 

is on the perfect of experience and is as follows: 
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What are some of the places you have visited in the world or in your country?
5
 

The second question measures their ability to comprehend and produce the perfect of 

persistent situation: 

What have you done in the college since 7 o’clock today?
6
 

The third examines the participants’ performance on the perfect of result by providing 

them with a picture of a man in a kitchen and giving the following instruction: 

Look at the picture and try to find at least seven things that John has done in the kitchen 

today.
7
 

For this question, some key words were given in order to help them express their 

ideas. They were asked to answer the questions with a few complete sentences. They 

were encouraged to write no less than five sentences for each question. To ensure that 

they all understood what was required in this task, the researcher explained the 

instructions and the questions in English and then translated them into their first 

language orally. In addition, they were told not to pay much attention to the grammar 

and the spelling of their writing and to focus on the ideas instead. This was an attempt 

to make the test takers feel more relaxed and produce written responses that, more or 

less, reflected their actual performance in naturalistic situations.   

                                                        
5
 The question was adopted from Understanding and Using English Grammar by Betty Azar 

(2002), p. 41. 
6
 The question was adopted from

 
Fundamentals of English Grammar by Betty Azar (1992), p. 

175.
  

7
 The question was adopted from Practical English Grammar by Rachael Roberts (2004), p. 

140. 
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4.4. Procedures 

The data collection procedures started five weeks after the beginning of the 

English language program and lasted for 15 teaching weeks (from 15 October 2011 to 

27 March 2012). 

The participants were divided into two groups, an experimental group (n = 50) 

and a control group (n = 50). All of them were taught English grammar by non-native 

speakers of English. The researcher herself was the teacher of the experimental group 

participants (two intact classes). On the other hand, the control group was taught by a 

Pakistani teacher (two intact classes) and a Filipino teacher (one intact class).  

The experimental group received an instructional treatment (see Section 4.4.2 

below). The other group was instructed, but did not receive the same treatment, i.e., 

they were taught the grammar point without referring to L1. 

The tests were taken by all participants, and were administered by the 

researcher. One hour was allotted for each test. The following table describes the data 

collection stages for the study. 

Teaching 

week 
Procedure Main Purpose(s) 

Week 6 Proficiency test 
Determining the proficiency level of 

participants in English 

Week 7 Pre-test 
Comparing participants’ performance prior 

to and following the treatment 

Week 9  
Instructional 

treatment 

Promoting noticing the target feature 

(Chapter 6) 

Week 13  
Instructional 

treatment 

Promoting noticing the target feature 

(Chapter 9) 

Week 14 Post-test Examining effect of the treatment (noticing) 

Week 23 Delayed post-test Examining actual performance 

Table 2. Data Collection Stages 
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4.4.1. The pre-test. 

The pre-test was taken before the simple past and the present perfect were 

introduced. 

4.4.2. The instructional treatment. 

The instructional treatment used in this study is inspired by some previous 

studies (Ammar et al., 2010; El-Hibir, 1976; McCormick, 2008). 

If have pointed is a present tense in English, why do so many other languages 

translate it as a past tense? And how comes that a present tense contains a past 

form? . . . . Such questions are not easily answered in the time constrained 

classroom; nonetheless, looking at English temporality from the learners’ 

perspectives seemed as good a departure point as any to begin a study of the 

English present perfect. (McCormick, 2008, p. 1)  

As McCormick (2008) suggests above, the ambiguity of EPP form-meaning to 

some L2 learners needs to be addressed taking into consideration the learners’ L1 

background knowledge. To examine this, the experimental group received 10 hours of 

instructional treatment by the researcher for both chapters 6 and 9 in their textbook, 

Interactions 1, Grammar, with four hours a week for chapter 6 and six hours for chapter 

9. Chapter 6 focuses mainly on the use of the present perfect to express life experiences. 

Chapter 9 focuses on other situations where the present perfect can be used.  

The main objective of this treatment is to test the assumption that noticing the 

L1/L2 difference may facilitate the acquisition of the present perfect by the learners 

under investigation by having them deliberately notice the following: 

- Arabic has no verb form corresponding to HAVE and the PAST PARTICIPLE. 
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- The CA/MSA constructions corresponding to the EPP, which they were not exposed 

to in school. That is, in CA/MSA, the grammatical concept corresponding to the 

EPP is expressed by adding certain particles and/or adverbs to the simple past or the 

simple present verb.  

- Using their L1 colloquial verb forms, i.e., simple past and simple present, 

mistakenly in situations where EPP should be used will result in inaccurate and 

different meanings.  

4.4.2.1. The instructional treatment procedures. 

Activities to promote ‘noticing’ the target feature were made available to the 

students (see Section 4.4.2.2) followed by an explicit instruction. They were then given 

some oral and written form-focused and communicative practice. After that, they 

received a contrastive treatment (CT) (see Section 4.4.2.3) followed by some additional 

exercises. A PowerPoint presentation was used throughout the treatment for clarity 

purposes and for controlling the classroom time constraint problem. 

4.4.2.2. Activities that promote ‘noticing’. 

In his approach to teaching grammar, Ellis (2008a) assumes that “the focus of 

instruction should be awareness rather than performance” (p. 29).  

Based on this assumption, Ellis’s five-step approach to promote ‘noticing’ 

problematic features was implemented here so as to facilitate noticing the form, 

meaning and use of the present perfect (Ellis, 2008a; Noonan, 2004). The following 

describes the implementation of the five-step activity (see Appendix C): 
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Step 1: Listening to comprehend 

Students were instructed to listen carefully to a short text consisting of six 

present perfect constructions. 

Step 2: Listening to notice 

The students were given a hand-out consisting of a cloze activity and an analysis 

activity. In the cloze activity, they were given the same text they had previously listened 

to and were asked to fill in the gaps with the missing words while listening to the text 

again. The missing words were those same six present perfect constructions. 

Step 3: Understanding the grammar point 

In this step, they performed an activity in which they were asked to analyse the 

verb forms of six sentences containing the present perfect constructions in the text they 

listened to, provide their guesses of the rule of EPP construction and write it down. The 

following sentence is an example: 

I HAVE MET many people. 

As can be seen in this example, a textual enhancement is used as a means of 

promoting ‘noticing’ the target feature in this activity.  

When the students finished discussing their guesses, the teacher introduced the 

correct rule (HAVE + PAST PARTICIPLE). After that, the explicit instruction took 

place.  
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Step 4: Checking 

The students were given a hand-out of a GJ activity in which they were asked to 

decide whether the underlined parts in the sentences were grammatically correct or not. 

Then, they were to correct the errors. For example: 

She is sick since Monday. (INCORRECT) 

They’ve had those problems for a long time. (CORRECT)  

Step 5: Trying it 

A guided oral activity was given where students practiced asking questions and 

answering each other using the present perfect as in the following example: 

Student A: How many cups of coffee have you had since you got up this morning? 

Student B: I’ve had two cups so far. 

4.4.2.3. The contrastive treatment (CT).  

The main objective of the CT in this study is to promote noticing a linguistic gap 

between L1 and L2 while tackling a difficult structure or concept. Thus, CT was not 

meant to be used as a teaching approach. Rather, it was used as a facilitator to the 

acquisition of a difficult linguistic feature. In the same respect, Kupferberg and Olshtain 

(1996) defined contrastive analysis as a “salient input which may assist L2 learners” (p. 

151) and called it ‘contrastive linguistic input’. In their study, they argued about the 

new role that was assigned to contrastive analysis due to the recent developments in L2 

acquisition theories. In other words, contrastive analysis was neither used to predict 

learning difficulties nor explain learners’ errors. Instead, it was used to facilitate 

noticing and promote the acquisition of L2 difficult structures. 
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Thus, according to the researcher, CT can be viewed as an adapted version of 

contrastive analysis as Ammar et al. (2010) stated: 

In the literature on instructed SLA, there has been some recent interest in 

providing L1/L2 contrastive instruction to L2 learners who share a first 

language. Unlike earlier classroom studies in which contrastive analysis . . . 

formed the basis of L2 teaching within traditional structure-based classrooms, 

contemporary versions of CA [contrastive analysis] embed contrastive 

information within communicative practice. (p. 130)  

In addition, McCormick (2008) argued that “whereas classical contrastiveness 

aimed at becoming a predictive science, contemporary contrastiveness or CI 

(contrastive input) seeks to complement the predictions with equally important 

retrospective analyses, to study what was actually produced in addition to/rather than 

what had been anticipated” (p. 33).  In other words, McCormick (2008) stated that 

besides predicting the possible areas of difficulty for L2 learners, as the classical 

contrastive analysis does, the contemporary contrastive analysis aims at testing and 

analysing the learners’ actual performance. 

In the present study, CT was used to promote noticing EPP. El-Hibir (1976), for 

example, suggested that “after the present perfect has been sufficiently practiced, an 

explanation of the difference between Arabic and English in relation to it may be given” 

(p. 77).  

In the contrastive treatment, the concept of the present perfect was divided into 

three categories: 
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A. Perfect of experience 

She has visited Spain twice. 

B. Perfect of result 

She has broken her arm. (So now she can’t write.) 

C. Perfect of persistent situation 

She has been a nurse for 15 years. 

In order to attract the students’ attention to the contrastive treatment (the L1/L2 

differences with regard to the present perfect), the following question was given to 

them: 

What is the present perfect verb form in Arabic? 

Then, the students were given three pairs of sentences based on the categories 

mentioned above. Each pair had the same content but different verb forms. In the three 

pairs, the first sentence had a present perfect verb form while the other had a simple past 

verb. The students were asked to translate each pair into their first language and then 

compare the L1/L2 verb forms so that they could notice the gap between the two 

languages. The purpose was to allow the students to notice that in their L1, the verb 

form remains the same in the two sentences and the difference in meaning is determined 

by using particles, e.g., qad, adverbs and/or time expressions. Whereas in English, 

HAVE + PAST PARTICIPLE indicates a specific meaning. In other words, unlike 

English, the relevance of an action to the present time is expressed differently in 

CA/MSA and Saudi colloquial Arabic. 

The following explains how the CT took place: 
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First, the teacher presented this pair of sentences under the category Perfect of 

experience: 

I have been to Dubai twice.  

I went to Dubai last month.  

Then, the students were asked to compare between the form and the meaning of the 

verb in these two sentences and explain the difference.  

The answer:  

The two sentences talk about past actions, but, in the present perfect sentence 

the time is unknown (the time is not important – rather the verb indicates past 

experience). In the simple past sentence, the time is known and specified. 

After that, they were asked to translate the two sentences into their first language 

(Arabic). This was meant to raise their awareness of the L1/L2 differences as mentioned 

earlier. 

[laqad] ḏahab(tū) ’ilā Dubayy marratayn. 

[particle] went (I) to Dubai twice. 

‘I have been to Dubai twice’.  

ḏahab(tū) ’ilā Dubayy (al)šahra (al) maḍi. 

Went (I) to Dubai (the) month (the) last. 

‘I went to Dubai last month’. 
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At this point, the students’ attention was directed to the verb forms in the 

translated sentences. The teacher asked: “Look at the verb form in these two sentences. 

What do you notice”? 

The answer:  

In Arabic, the verb ḏahabtū remains unchanged in the two sentences, i.e. the 

simple past form.  

In conclusion, the L1/L2 differences in this case were discussed. That is, in CA 

and MSA, qad + the simple past verb form indicate the meaning of EPP. On the other 

hand, what indicates the difference in meaning between the simple past and the present 

perfect in Saudi colloquial are the adverbs and sometimes the time expressions, rather 

than the form of the verb. 

For the rest of the examples, the same procedures were followed: 

Under the category Perfect of result, another pair of sentences was presented: 

I have lost my key. 

I lost my key. 

The students marked the difference in form and meaning in the two sentences. Then, 

they translated them. After that, the correct translation was given as follows: 

[laqad] faqad(tū) miftaḥ(i).  

[particle] lost (I) key (my). 

‘I have lost my key’. 

faqad(tū) miftaḥ(i). 
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Lost (I) key (my). 

‘I lost my key’. 

Again, the teacher and the students discussed the L1/L2 differences concluding 

that an addition in Arabic such as the auxiliary verb mazala, which means still in 

English, is needed to express the exact meaning of have lost as shown below: 

mazil(tū) faqidan mūftaḥi.  

Still (I) lost key (my). 

In other words, in English, the form of the verb (HAVE + PP) indicates the 

relevance of the action to the present time. In Arabic, the form of the verb does not 

change (SIMPLE PAST FORM). Rather “an additional explanation” is required (El-

Hibir, 1976, p. 263).  

In addition, the following pair was given under the category Perfect of 

persistent situation: 

Mona has lived in Jubail for 10 years. 

Mona lived in Jubail for 10 years. 

The first sentence means she is still in Jubail. The other sentence means she does 

not live there anymore. 

As shown in the above example, the EPP (HAVE +PP) can be used to express a 

situation that began in the past and continues to the present. On the other hand, the use 

of the simple past verb form indicates that the action began and ended in the past. 

The translation: 
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taskūnū/sakanat mona fi (al)jubail mūnḏū ‘ašhr sanawat. 

Lives/Lived Mona in (the) Jubail since ten years. 

‘Mona has lived in Jubail for 10 years’.  

sakanat mona fi (al)jubail li/limudati ‘ašhr sanawat. 

Lived Mona in Jubail for ten years. 

‘Mona lived in Jubail for 10 years’.  

In this case, Arabic can either use the present or past form of the verb to indicate 

the continuity of the action, i.e. perfect of persistent situation. As the examples above 

show, what differentiates the meaning of the two translated sentences is the use of the 

adverb ‘munthu’ in the first pair to indicate the present perfect meaning, and ‘li/ 

limudati’ to indicate a finished past action in the other. 

4.4.3. The post-test. 

The post-test followed the instructional treatment immediately in order to test 

the effect of noticing through the contrastive treatment on the students’ performance.  

4.4.4. The delayed post-test. 

The delayed post-test was given eight weeks after the post-test in order to 

examine the students’ actual performance. 
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4.5. Data Analysis 

4.5.1. Marking procedures. 

4.5.1.1. GJT. 

The test was marked by the researcher out of 36 points. One point was given for 

each correct answer.  

4.5.1.2. Productive written task. 

The written task was checked by the researcher and rechecked by an EFL 

teacher who majored in applied linguistics.  

First, the marker examined whether or not the students successfully provided 

responses to what was required of them, regardless of whether any given responses 

were grammatically correct; also identified were those who provided partly correct 

responses. The irrelevant responses were excluded from the analysis. Second, all verb 

forms used in answering the three questions were underlined and identified in order to 

facilitate coding later. 

Any use of the present perfect, e.g., he have done*, he has cook*, I have went*, 

was considered acceptable (Bardovi-Harlig, 2001, p. 226) as long as the students were 

able to produce the right verb form in the right context and recognise the verb form 

(HAVE + PP) in the questions.  

4.5.2. Statistical analysis. 

4.5.2.1. GJT. 

The following statistical analyses were conducted on the results of the three tests 

using the Statistical Package for the Social Sciences (SPSS) program: 
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1. Measuring the validity and the reliability of the test. 

2. Within-group comparisons (analysis of variance [ANOVA]) and between-group 

comparisons (t-test) of the participants’ results on the items of the three tests (pre-

test, post-test, delayed post-test) in order to test (a) the hypothesis that most learners 

will misuse, omit, avoid the present perfect or replace it with corresponding L1 verb 

forms, and (b) the effect of the instructional treatment (noticing) on the students’ 

performance on the target feature. 

3. Within-group comparisons (ANOVA) and between-group comparisons (t-test) on 

each category of the present perfect (perfect of experience, perfect of result and 

perfect of persistent situation) in order to see if there is any possibility that the type 

of present perfect contributes to how well or fast the target feature is acquired. 

4. Within-group comparisons (ANOVA) and between-group comparisons (t-test) on 

each sentence type (affirmative, negative, yes/no question, information question) in 

order to determine whether or not sentence type impinges on their performance on 

the target feature. 

4.5.2.2. Productive written task. 

The following statistical analyses were conducted on the results of the three 

questions using the SPSS program: 

1. Determine the number and percentage of the participants who provided required, 

unrequired, and partly required responses to the questions in order to see how well 

they comprehended the questions. The degree of relevancy of the responses to the 

questions was used as the basis for determining whether or not the participants’ 

correctly comprehended the concept of the target feature. 
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2. Determine the percentage of participants’ who used the present perfect in addition to 

their use of the expected verb forms in responding to the questions in order to 

measure the influence of the L1 in producing the target feature. 

3. Within-group comparisons (ANOVA) and between-group comparisons (t-test) 

between the participants’ use of the present perfect. 
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Chapter 5: Results and Discussion 

5.1. Introduction 

As pointed out earlier (see Section 1.3), the purpose of the present study is to 

determine how L1 influenced the participants’ acquisition of EPP and whether 

‘noticing’ L1/L2 differences facilitated their comprehension and production of the 

target feature. Therefore, the following hypotheses were made (see Section 1.6): 

- The L1/L2 differences will have a negative influence on the learners’ acquisition of 

EPP. Therefore, it is expected that most learners will misuse, omit, avoid the present 

perfect, or replace it with other forms that correspond to their L1. 

- Noticing the L1/L2 differences can be helpful in minimising the negative influence of 

L1, thus facilitating EPP acquisition, but with a limited effect. It also works better in 

promoting the EFL learners’ comprehension of the target feature than their 

production, i.e., an acquisitional delay is expected in the productive skills of 

speaking and writing. 

Testing these hypotheses was accomplished by comparing the performance of 

two groups in three tests in an EFL classroom environment (for details, see Section 4.4). 

The Statistical Package for the Social Sciences (SPSS) program was used to analyse the 

data. 

This chapter consists of seven parts: the first part presents and interprets the 

statistical results of the data gathered from the subjects’ answers on the grammaticality 

judgment task (GJT) in the pre-, post-, and delayed post-tests (see Section 4.3.1.1). The 

second part discusses the findings of the productive written task in the delayed post-test 

(see Section 4.3.1.2). The third part is a summary of the main findings. In the fourth 
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part, the results are discussed in light of the hypotheses of the present study, and 

comparisons with other studies using contrastive treatment (CT) will be made. Finally, 

the study conclusions are drawn, and suggestions for pedagogical implications and 

further research are provided. 

5.2. GJT Results 

The GJTs were conducted to examine the students’ comprehension of EPP pre- 

and post-treatment so as to provide evidence for the effect of L1 and noticing L1/L2 

differences in acquiring the target feature. For better understanding, both EPP meaning 

and form will be taken into account in the data analysis procedure. That is, the overall 

results will be analysed first. Following this, the influence of EPP category type 

(meaning) and the influence of EPP sentence type (form) on the participants’ 

performance will be examined. The test reliability and validity will be presented in the 

following section. 

5.2.1. Test reliability and validity. 

Test Group 
Cronbach’s 

alpha 

Spearman–

Brown 

coefficient 

Friedman’s 

chi-square 
Sig 

Pre-test 

Control 

0.803 0.902 95.522 .000 

Post-test 0.818 0.937 104.092 .000 

Delayed post-test 0.791 0.867 102.766 .000 

Pre-test 

Experimental 

0.781 0.879 109.182 .000 

Post-test 0.827 0.930 120.725 .000 

Delayed post-test 0.852 0.954 106.313 .000 

Table 3. Reliability and Validity of GJT 

Table 3 above shows the following: 

1. The high reliability of the experiment as the Cronbach’s alpha is approximately 0.8. 

2. The high validity of the participants’ responses to the GJT as the values of the 

Spearman–Brown coefficient are higher than 0.8.  
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3. The significant differences among the answers of the participants in the 

experimental group as Friedman’s chi-square is significantly less than 0.05. 

5.2.2. Overall results.  

In this section, the percentages of the number of participants selecting correct 

answers, i.e. EPP forms, and the number of those who provided incorrect answers by 

selecting L1 corresponding forms were compared. 

In the experimental group, it was found that out of the 36 items in the GJT, only 

10 correct answers in the pre-test gained higher scores than the L1 corresponding forms. 

This number of correct answers jumped to 29 in the post-test and decreased to 17 in the 

delayed post-test. This shows how the number of the items with the selected L1 

corresponding forms greatly decreased from 26 items in the pre-test, which is higher 

than the correct answers, to 7 items in the post-test, and then increasing to 17 items in 

the delayed post-test. 

As for the results of the control group, only 9 correct answers in the pre-test 

gained higher scores than the L1 corresponding forms, 12 items in the post-test, and 8 

items in the delayed post-test. In other words, in the pre-test, the participants selected 27 

items with the L1 corresponding form, which is higher than the number of correct 

answers, with 24 items in the post-test, and 28 items in the delayed post-test.  

As can be seen, there is almost no difference between the answers of the two 

groups in the pre-test. However, the experimental group outperformed the control group 

in the post- and delayed post-test. They showed remarkable progress in providing more 

correct answers in the post-test. Nevertheless, they regressed a little in the delayed post-
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test. It is also clear that a slight difference was found in the answers of the control group 

in the pre- and delayed post-test. 

These results agree with the hypotheses of the present study. First, they provide 

evidence that L1/L2 differences can negatively influence the students’ acquisition of 

EPP. The results of the control group exhibit a clear preference to choose the simple 

past and simple present verb forms, providing evidence for the students’ tendency, at 

their current level of English proficiency, to use the L1 corresponding forms rather than 

the target feature form. In addition, the results of the experimental group in the post-test 

reveal that noticing such differences can promote students’ acquisition. However, their 

regression in the delayed post-test provides evidence for the limited influence of 

noticing in terms of long-term retention
8
.  

For further illustration, Table 4 presents the overall percentages and means of 

the participants’ correct answers in the pre-, post-, and delayed post-tests. 

 

Group 

Pre-test Post-test Delayed post-test 

No. of 

Correct 

Answers 

% Mean 

No. of 

Correct 

Answers 

 

% 
Mean 

No. of 

Correct 

Answers 

 

% 
Mean 

Experimental 415.00 100 8.3000 689.00 100 13.7800 563.00 100 11.2600 

Control 347.00 100 6.9400 426.00 100 8.5200 425.00 100 8.5000 

Table 4. Overall Results: The Percentages and Mean Scores of Correct Answers in the 

Three Tests 

Table 4 shows that the experimental group achieved higher mean scores in the 

post- and the delayed post-tests than the control group. The overall results of the two 

groups in the delayed post-test are lower than the post-test. The mean score of the 

                                                        
8
 Retention: “the ability to recall or remember something after an interval of time” (Richards & 

Schmidt, 2007, p. 577) 
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experimental group in the post-test (13.7800) is significantly higher than the delayed 

post-test (11.2600). On the other hand, the mean score of the control group in the post-

test (8.5200) is only a little higher than the delayed post-test (8.5000). As mentioned 

earlier, the outperformance of the experimental group over the control group in the 

GJTs, particularly in the post- and delayed post-test, indicates the effectiveness of 

noticing L1/L2 differences on promoting the comprehension of EPP. It is most likely 

that this lack of receiving the same treatment caused the slight difference between the 

results of the control group in the post- and delayed post-test. As expected, the 

regression of the experimental group in the delayed post-test is indicative of the limited 

effect of noticing in the long-term, and sheds light on EPP acquisitional level of 

difficulty for EFL beginner and elementary level students that could be attributed to 

other factors that will be discussed later (Sections 5.2.3 and 5.2.4 below). 

Group F Sig. Difference 

Experimental 13.221 .000 YES 

Control 2.217 .113 NONE 

Table 5. Overall Within-Group Results  

In addition, within-group comparisons were made in order to see if there is any 

significant difference in the overall scores obtained by the participants in each test. As 

shown in Table 5, the ANOVA analysis reveals a significant difference in the 

performance of the experimental group in all tests. This indicates an improvement in 

acquiring the target feature in the post-test, and a high level of retention in the delayed 

post-test due to their exposure to the CT, i.e., noticing the L1/L2 differences. 

Conversely, no statistical difference was found within the control group, suggesting that 

there was no such remarkable improvement in their performance throughout the data 

collection process.  
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Test Group Mean 
Std. 

Deviation 
t 

Sig. (2-

tailed) 
Difference 

Pre-test 
Control 6.9400 4.01736 

-1.771 .080 NONE 
Experimental 8.3000 3.65474 

Post-test 

Control 8.5200 4.53665 
-5.196 .000 YES 

Experimental 13.7800 5.53759 

Delayed post-

test 

Control 8.5000 4.34366 
-2.515 .014 YES 

Experimental 11.2600 6.42956 

Table 6. Overall Between-Group Results 

Using a t-test, the overall between-group results in Table 6 indicate that, in the 

pre-test, as expected, no statistical significant difference was found in the results of the 

two groups. In other words, there is no significant difference between their prior 

knowledge of EPP. On the other hand, significant differences were found between them 

in the post- and delayed post-tests. The experimental group significantly outperformed 

the control group in the post- and delayed post-tests. Again, this suggests that noticing 

L1/L2 differences facilitated the comprehension of EPP and facilitated its acquisition 

more than did the instruction that did not involve reference to L1.  

The following section reports the results of investigating the influence of EPP 

category types, meanings, on the participants’ performance and acquisition. 

5.2.3. EPP category. 

As illustrated earlier, the items in the GJT were evenly distributed according to 

the EPP category types: perfect of experience, perfect of result, perfect of persistent 

situation. This was done in order to determine if certain meanings/uses of EPP will be 

acquired earlier than others and why. 
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EPP 

Category 

Pre-test Post-test Delay post-test 

No. of 

Correct 

Answers 

% Mean 

No. of 

Correct 

Answers 

 

% 
Mean 

No. of 

Correct 

Answers 

 

% 
Mean 

Perfect of 

experience 
121.00 34.87 2.4200 148.00 34.74 2.9600 146.00 34.35 2.9200 

Perfect of 

result 
93.00 26.80 1.8600 107.00 25.12 2.1400 101.00 23.77 2.0200 

Perfect of 

persistent 

situation 

133.00 38.33 2.6600 171.00 40.14 3.4200 178.00 41.88 3.5600 

Total 347.00 100 6.9400 426.00 100 8.5200 425.00 100 8.5000 

Table 7. EPP Category: Control Group Results 

 

EPP 

Category 

Pre-test Post-test Delay post-test 

No. of 

Correct 

Answers 

% Mean 

No. of 

Correct 

Answers 

 

% 
Mean 

No. of 

Correct 

Answers 

 

% 
Mean 

Perfect of 

experience 
143.00 34.5 2.8600 228.00 33.1 4.5600 179.00 31.8 3.5800 

Perfect of 

result 
129.00 31.1 2.5800 195.00 28.3 3.9000 149.00 26.5 2.9800 

Perfect of 

persistent 

situation 

143.00 34.4 2.8600 266.00 38.6 5.3200 235.00 41.7 4.7000 

Total 415.00 100 8.3000 689.00 100 13.7800 563.00 100 11.2600 

Table 8. EPP Category: Experimental Group Results  

In order to analyse the participants’ correct answers for each EPP context, data 

from Table 7 will be compared with the data in Table 8, which show their percentages 

and mean scores for each context in the three tests.  

The comparison shows that the results of the experimental group in all contexts 

were higher than the control group. What is interesting is that both groups achieved the 

highest scores in the perfect of persistent situation context in all tests whereas their 

lowest scores were in the perfect of result context. However, in the pre-test, the 
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participants in the experimental group achieved the same mean score (2.8600) in both 

perfect of experience and perfect of persistent situation.  

Generally speaking, these results indicate that the acquisition of EPP can differ 

according to how clear or opaque its meaning is to the learner as DeKeyser (2005) 

pointed out in his components of difficulty (see Section 1.2). In addition, they show that 

the perfect of persistent situation might be the first and the easiest to be acquired. This 

may be due to the frequent use of the adverbials since and for with this EPP context. On 

the other hand, the perfect of result might be considered the most difficult. This 

particular result is consistent with Dick’s findings (2010) in his investigation of how 

adult Francophones acquire EPP. As for the present study, it may be attributed to the 

fact that the participants are not familiar with using a specific verb form for such a 

context, i.e. perfect of result, in their L1. 

Within-Group Results: 

EPP Category Group F Sig. Difference 

Perfect of experience 
Control 1.084 .341 NONE 

Experimental 8.278 .000 YES 

Perfect of result 
Control .400 .671 NONE 

Experimental 4.868 .009 YES 

Perfect of persistent situation 
Control 2.764 .066 NONE 

Experimental 15.597 .000 YES 

Total 
Control 2.217 .113 NONE 

Experimental 13.221 .000 YES 

Table 9. EPP Category: Within-Group Results 

ANOVA was used to analyse within-group results with regard to the EPP 

context. As can be seen in Table 9, there is no significant difference in the performance 

of the control group in the three tests. Contrary to this comes the result of the 
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experimental group that shows a significant difference in their performance in each 

context.  

Between-Group Results 

EPP Category Group Mean 
Std. 

Deviation 
t 

Sig. (2-

tailed) 
Difference 

Perfect of 

experience 

Control 2.4200 2.01109 
-1.181 .241 NONE 

Experimental 2.8600 1.70246 

Perfect of 

result 

Control 1.8600 1.52543 
-2.309 .023 YES 

Experimental 2.5800 1.59194 

Perfect of 

persistent 

situation 

Control 2.6600 1.77982 
-.554 .581 NONE 

Experimental 2.8600 1.82958 

Total 

Control 6.9400 4.01736 
-1.771 .080 NONE 

Experimental 8.3000 3.65474 

Table 10. Pre-test Between-Group Results  

 

EPP Category Group Mean 
Std. 

Deviation 
t 

Sig. (2-

tailed) 
Difference 

Perfect of 

experience 

Control 2.9600 1.84014 
-3.949 .000 YES 

Experimental 4.5600 2.19610 

Perfect of 

result 

Control 2.1400 1.49843 
-4.502 .000 YES 

Experimental 3.9000 2.32335 

Perfect of 

persistent 

situation 

Control 3.4200 2.37409 
-3.992 .000 YES 

Experimental 5.3200 2.38567 

Total 

Control 8.5200 4.53665 
-5.196 .000 YES 

Experimental 13.7800 5.53759 

Table 11. Post-test Between-Group Results  
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EPP Category Group Mean 
Std. 

Deviation 
t 

Sig. (2-

tailed) 
Difference 

Perfect of 

experience 

Control 2.9200 2.25732 
-1.436 .154 NONE 

Experimental 3.5800 2.33946 

Perfect of 

result 

Control 2.0200 1.68414 
-2.260 .026 YES 

Experimental 2.9800 2.48662 

Perfect of 

persistent 

situation 

Control 3.5600 1.98114 
-2.473 .015 YES 

Experimental 4.7000 2.58922 

Total 

Control 8.5000 4.34366 
-2.515 .014 YES 

Experimental 11.2600 6.42956 

Table 12. Delayed Post-test Between-Group Results  

T-tests were also used to analyse between-group results. In the pre-test, as 

shown in Table 10, a significant difference is noticed in the performance between the 

two groups in the perfect of result only, in which the experimental group scored higher 

than the control group. Tables 11 and 12, on the other hand, show statistically 

significant differences in the participants’ results in the post- and the delayed post-test 

in all contexts except in the perfect of experience contexts in the delayed post-test. No 

significant difference was recorded between the two groups. This shows that their 

acquisition of perfect of experience is almost the same. This may be due to the clarity 

and saliency
9
 of its meaning and form (the use of adverbs) as well as the frequent use of 

this meaning in the textbook and classroom.  

To summarise, analysing the data on the basis of the participants’ performance 

in each EPP context reveals that the perfect of persistent situation was acquired first, 

followed by the perfect of experience, and finally the perfect of result. This is indicative 

of the important role of context in the acquisition of the target feature. The more salient 

the meaning, the faster and easier it is to be acquired and vice versa. Furthermore, the 

                                                        
9
 Saliency: “In linguistics and language acquisition, salience is used to talk about grammatical 

features and to what extent they catch a person’s eye or ear” (Van Patten & Benati, 2010, p. 

143) 
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results emphasise the positive effect of noticing L1/L2 differences, particularly, on 

promoting the comprehension of EPP meanings and uses. However, besides the L1 

influence, the similar results of the two groups in the perfect of experience in the 

delayed post-test may be related to other factors such as ‘input’
10

, which are beyond the 

scope of the present study, including the saliency or frequency
11

 of the concept of 

perfect of experience compared to the other meanings.  

In order to identify other possible relevant factors that may contribute to the 

EFL students’ acquisition of the target feature, the next section investigates the 

participants’ performance in each EPP sentence type. 

5.2.4. EPP sentence type. 

The students’ correct answers in GJT were also analysed according to the EPP 

sentence types: affirmative, negative, yes/no questions, and information questions. This 

was an attempt to investigate whether or not the students’ performance will be affected 

if the EPP construction is presented in a certain sentence type. The following tables 

illustrate this. 

 

 

 

 

                                                        
10

 Input: “language which a learner hears or receives and from which he or she can learn” 

(Richards & Schmidt, 2007, p. 339) 
11

 Frequency: “the relative frequency of formal features in the language that people hear or 

read” (Van Patten & Benati, 2010, p. 88) 
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Sentence 

Type 
Group 

Pre-test Post-test Delayed post-test 

No. of 

Correct 

Answer

s 

% Mean 

No. of 

Correct 

Answer

s 

 

% 
Mean 

No. of 

Correct 

Answer

s 

 

% 
Mean 

Affirmative 
Exp. 143.00 100 2.8600 201.00 100 4.0200 175.00 100 3.5000 

Control 143.00 100 2.8600 125.00 100 2.5000 143.00 100 2.8600 

Negative 
Exp. 69.00 100 1.3800 163.00 100 3.2600 124.00 100 2.4800 

Control 81.00 100 1.6200 86.00 100 1.7200 103.00 100 2.0600 

Yes/No Q 
Exp. 73.00 100 1.4600 163.00 100 3.2600 116.00 100 2.3200 

Control 56.00 100 1.1200 84.00 100 1.6800 81.00 100 1.6200 

Info. Q 
Exp. 130.00 100 2.6000 162.00 100 3.2400 148.00 100 2.9600 

Control 102.00 100 2.0400 113.00 100 2.2600 116.00 100 2.3200 

Table 13. EPP Sentence Type: Summary of Results  

 
Sentence 

Type 
Test Group Mean 

Std. 

Deviation 
t 

Sig. (2-

tailed) 
Difference 

A
ff

ir
m

a
ti

v
e Pre-test 

Exp. 2.8600 1.65381 
-2.162 .033 YES 

Control 2.1600 1.58256 

Post-test 
Exp. 4.0200 1.78988 

-3.146 .002 YES 
Control 2.8600 1.89532 

Delayed 

post-test 

Exp. 3.5000 2.00255 
-2.754 .007 YES 

Control 2.5000 1.60675 

N
eg

a
ti

v
e 

 

Pre-test 
Exp. 1.3800 1.21033 

.902 .369 NONE 
Control 1.6200 1.44123 

Post-test 
Exp. 3.2600 2.13628 

-2.880 .005 YES 
Control 1.7200 1.80747 

Delayed 

post-test 

Exp. 2.4800 2.17818 
-1.097 .275 NONE 

Control 2.0600 1.60878 

Y
es

/N
o
 Q

 

Pre-test 
Exp. 1.4600 1.23239 

-1.434 .155 NONE 
Control 1.1200 1.13641 

Post-test 
Exp. 3.2600 2.04849 

-1.434 .155 NONE 
Control 1.6800 1.49065 

Delayed 

post-test 

Exp. 2.3200 2.00448 
-2.076 .041 YES 

Control 1.6200 1.29189 

In
fo

. 
Q

 

Pre-test 
Exp. 2.6000 1.47080 

-1.980 .050 YES 
Control 2.0400 1.35466 

Post-test 
Exp. 3.2400 1.53277 

-3.374 .001 YES 
Control 2.2600 1.36740 

Delayed 

post-test 

Exp. 2.9600 1.70186 
-2.059 .042 YES 

Control 2.3200 1.39152 

Table 14. EPP Sentence Type: Between-Group Results 
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In the discussion of each EPP sentence type, the group that achieved the highest 

and the lowest scores in the three tests will be mentioned first. Then, comparisons 

between the results of the two groups will be made from Tables 13 and 14. 

In affirmative sentences, the experimental group achieved the highest mean 

score in the post-test (4.0200) whereas the control group achieved the lowest in the 

same test (2.5000). Most importantly, significant differences were found between the 

two groups in all tests (Table 15). The performance of the experimental group surpassed 

the control group not only in the post- but also in the delayed post-test (3.5000). 

However, they achieved the same number of correct answers in the pre-test (2.8600). 

Interestingly, the performance of the control group in the pre- and delayed post-test is 

the same (2.8600). 

Again, in negative sentences, the experimental group achieved the highest mean 

score in the post-test (3.2600). At the same time, they achieved the lowest score in the 

pre-test (1.3800). In addition, Table 12 shows that a significant difference was only 

found between the two groups in the post-test where the experimental group surpassed 

the control group. In other words, no significant differences between them were found 

in the pre- and delayed post-tests. These results support the hypothesis that noticing 

L1/L2 differences will facilitate EPP acquisition. Furthermore, Table 11 shows that the 

performance of the control group in the pre-test was better than the experimental group; 

they obtained a mean score of 1.6200, while the experimental group obtained 1.3800. 

However, in the post-test, the experimental group highly surpassed the control group 

with a mean score of 3.2600. This provides further evidence of the significant role that 

noticing played in this empirical study. In the delayed post-test, a small difference was 

reported (see Table 13). Once again, the control group, unexpectedly, did better in the 

delayed post-test (2.0600) than the post-test (1.7200); however, this is an insignificant 
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result and has no implication because it is inconsistent, i.e., it only happened 

occasionally.  

As for yes/no questions, the experimental group surpassed the other group in the 

post-test (3.2600), which is the highest score, whereas the control group got a mean 

score of 1.6800. In the pre-test, the control group achieved the lowest score (1.1200) 

with this sentence type. However, none of these differences were statistically significant 

(Table 14). Only in the delayed post-test, a significant difference was reported between 

the results of the two groups. To illustrate this, Tables 13 and 14 show that the 

experimental group obtained a higher mean score (2.3200) than the control group 

(1.6200). In addition, a noticeable gap was found between the results of the 

experimental group in the post- and the delayed post-test, with 3.2600 and 2.3200, 

respectively. Regression appears more clearly with difficult structures such as yes/no 

questions than others in the course of EPP acquisition. 

In the information questions, the experimental group obtained the highest mean 

score (3.2400) in the post-test, while the lowest score was obtained by the control group 

in the pre-test (2.0400). Like the results of the affirmative sentences, statistically 

significant differences were found between the two groups (Table 14). The 

experimental group surpassed the control group in all tests. Furthermore, here we notice 

a lower gap between their results in the post- and the delayed post-test than in the 

yes/no questions, suggesting that it is easier to identify EPP meaning and form in EPP 

information questions than in yes/no questions. 

Summing up, in all EPP sentence types discussed above, the experimental group 

outperformed the control group in the post-test. In addition, the highest mean score for 

the experimental group was 4.0200 in the affirmative sentences of the post-test, and 
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2.8600 for the control group in the affirmative sentences of the delayed post-test. On the 

other hand, the lowest mean score for the experimental group, after receiving the 

treatment, was 2.3200, while for the control group it was 1.6200 in yes/no questions of 

the delayed post-test.  

From these findings, we list the EPP sentence types from the easiest to the most 

difficult for comprehension and, thus, acquisition as follows: affirmatives, information 

questions, negatives, and yes/no questions. Ease and difficulty of sentence types may 

have pedagogical implications related to sequencing and placement of emphasis. 

Sentence Type Group F Sig. Difference 

Affirmative 
Experimental 5.090 .007 YES 

Control 2.118 .124 NONE 

Negative 
Experimental 12.422 .000 YES 

Control 1.006 .368 NONE 

Yes/No Q 
Experimental 12.491 .000 YES 

Control 2.736 .068 NONE 

Info. Q 
Experimental 2.084 .128 NONE 

Control .578 .562 NONE 

Table 15. EPP Sentence Type: Within-Group Results 

Unlike the results of the control group, ANOVA analysis reported significant 

differences within the experimental group in all EPP sentence types as shown in Table 

15. This is consistent with the results of the other analyses mentioned in the previous 

sections. 

More analysis was done by examining the items that gained the highest and the 

lowest number of correct answers in each EPP context, and interesting results were 

found.  

Among the items of perfect of experience, the following item gained the highest 

number of correct answers by the experimental group in the pre- and delayed post-test: 
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(A) I have visited Paris three times. (B) I visited Paris three times. 

In addition to this, another item gained the same result in the delayed post-test as 

the one mentioned above: 

(A) She has already seen the Old 

Town. 

(B) She already saw the Old 

Town. 

Notice that both sentences are affirmatives that contain an adverb or time. 

Similarly, the following item gained the highest number of correct answers by 

the control group in the pre- and delayed post-test. Notice that it is a negative sentence 

with the adverb ‘never’: 

(A) Fatimah has never seen snow 

in her entire lifetime. 

(B) Fatimah never saw snow in 

her entire lifetime. 

As for the post-test, both groups got the highest number of correct answers in the 

following yes/no question. Notice that it also contains ‘ever’, an adverb. 

(A) Have you ever played tennis? (B) Did you ever play tennis? 

It is interesting to notice that in the pre- and delayed post-test each group 

achieved the highest number of correct answers in the same items. This is indicative of 

the homogeneity of the two groups in their prior knowledge of the target feature before 

conducting the experiment, and the easiness and clarity of these items.  

The results indicate that the sentence type, the use of EPP adverbs, and the 

frequency of the structure taught in the textbook or used in the classroom contributed to 

the easiness or difficulty in recognising EPP and minimising the negative influence of 

L1. 
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As for the items of perfect of result, the same affirmative sentence gained the 

highest number of correct answers in the pre- and post-test by the experimental group: 

 He can’t play tennis today. 

(A) He has hurt his leg. (B) He hurt his leg. 

It is possible that the absence of the simple past marker (-ed) because hurt is an 

irregular verb as well as the absence of the third person simple present marker caused 

the experimental group to select the EPP in the pre-test.   

In the delayed post-test, the highest number of correct answers went to the 

following information question: 

 There aren’t any apples in the fruit basket. 

(A) Who has eaten the apples? (B) Who ate the apples? 

In the post- and delayed post-test, the context of the sentence was given first, 

which might have helped the students identify the correct answer. 

On the other hand, in the pre- and the delayed post-test, the control group 

achieved the highest number of correct answers in the following information question: 

 The dish is empty. There is no soup. 

(A) ‘Who has drunk all my soup?’ (B) ‘Who drank all my soup?’ 

Again, the lack of the auxiliary ‘did’, the irregular verb form, and the use of the 

simple present form of verb be may explain the participants’ selection of the correct 

answer. 

In the post-test the following affirmative EPP sentence recorded the highest 

score: 
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(A) I have eaten too much. I feel 

sick. 

(B) I ate too much. I feel sick. 

As can be seen, for the items in the perfect of result context, the students 

recorded their highest performance either in affirmative sentences or information 

questions. 

The following EPP information question in the pre-test gained the highest 

number of correct answers for the perfect of persistent situation context by the 

experimental group: 

(A) Ahmad works in a bank. How 

long has he worked there? 

(B) Ahmad works in a bank. How 

long does he work there? 

In the post- and delayed post-test, they achieved the highest score in the 

following affirmative sentence, which contains the adverb ‘since’ (an EPP marker): 

(A) Sue and Alan are married 

since July. 

(B) Sue and Alan have been 

married since July. 

On the other hand, the following information question in the pre-test gained the 

highest scores of correct answers by the control group: 

(A) How long does Layla know her 

best friend? 

(B) How long has Layla known 

her best friend? 

Like the experimental group, the following information question gained the 

highest score in the post-test: 

(A) Ahmad works in a bank. How 

long has he worked there? 

(B) Ahmad works in a bank. How 

long does he work there? 

And the following EPP affirmative sentence in the delayed post-test is finally to 

be considered as well: 
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 Ahmad is at home in bed. 

(A) He has been sick for three 

days. 

(B) He is sick for three days. 

From this analysis, it is noticeable that most items that recorded the highest 

number of correct answers are either affirmative sentences or information questions. 

This supports the previously discussed findings (see Section 5.2.4) which state that the 

participants recognise the EPP affirmative sentences the most, followed by the 

information questions, suggesting that they are easier for recognition and acquisition 

than EPP negative sentences and yes/no questions. 

On the other hand, in examining the items that gained the lowest number of 

correct answers in the perfect of experience context by the two groups, results revealed 

that these items were either negative sentences or yes/no questions with an exception in 

the results of the experimental group in the post-test as shown below: 

In the pre-test (A) Fatimah has never seen 

snow in her entire lifetime. 

(B) Fatimah never saw snow 

in her entire lifetime. 

In the post-test  ‘Jane is away on holiday.’ 

(A) ‘Oh, is she? Where has she 

gone?’ 

(B) ‘Oh, is she? Where did 

she go?’ 

In the delayed 

post-test 

(A) Has Ahmad read any of 

Shakespeare’s plays? 

(B) Did Ahmad read any of 

Shakespeare’s plays? 

As can be seen, most of these items have no adverbs that could facilitate EPP 

recognition.  
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As for the control group, they achieved the lowest number of correct answers in 

the following negative sentence in the pre-test: 

(A) She has not been on a trip to 

the Castle yet. 

(B) She didn’t go on a trip to the 

Castle yet. 

In the post- and delayed post-test, the same yes/no question shown below 

received the lowest number of correct answers: 

(A) Has Ahmad read any of 

Shakespeare’s plays? 

(B) Did Ahmad read any of 

Shakespeare’s plays? 

As can be noticed, this question contains no adverbs that can help students 

decide easily. 

In the perfect of result context, it is interesting to see that the students in both 

groups have almost the same result. In the pre-test, only three students in the 

experimental group answered the following yes/no question correctly while no correct 

answers were found in the control group: 

 Your shoes look new. 

(A) Have you cleaned them?  (B) Did you clean them? 

In the post- and delayed post-test, one item shown below seems to be the most 

confusing for the students in the two groups: 

(A) Why are you crying? What has 

happened?  

(B) Why are you crying? What 

happened?  

In addition to this, in the delayed post-test, the control group achieved the same 

result in the following affirmative sentence: 

(A) I have eaten too much. I feel sick. (B) I ate too much. I feel sick. 
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It is interesting to see that among the perfect of persistent situation contexts, the 

following item gained the lowest score in the three tests by the experimental group, and 

in the pre-test by the control group: 

(A) Maria has had a lot of 

problems since she came to 

this country. 

(B) Maria has a lot of problems 

since she came to this country. 

Although this item is an affirmative, it seems that the structure of the sentence, 

i.e., complex sentence consisted of a main clause and since clause, that causes the 

difficulty for the beginning EFL students. 

In addition to this, in the pre-test, another two questions gained the lowest 

number of correct answers by the experimental group:  

(A) Has she worked in this 

company since 2002? 

(B) Did she work in this company 

since 2002? 

 

 That’s a very old bicycle. 

(A) How long do you have it? (B) How long have you had it? 

In the post-test and delayed post-test, the control group achieved the lowest 

number of correct answers for the following negative sentence: 

 I’m hungry. 

(A) I haven’t eaten anything since 

breakfast. 

(B) I didn’t eat anything since 

breakfast. 

In addition to the one mentioned above, the experimental group achieved the 

same score in the following negative sentence in the delayed post-test: 
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 It’s nice to see you again. 

(A) We haven’t seen each other for 

a long time. 

(B) We didn’t see each other for a 

long time. 

It is interesting to find that the items that gained the lowest scores are: two 

affirmative sentences only, negatives, yes/no questions and information questions. 

In the following section, the results of the participants in the productive written 

task are presented. This reveals their ability to produce the target feature in the correct 

context.  

5.3. Productive Written Task Results 

As described in Chapter 4, the productive written task was given in the delayed 

post-test and it consisted of three open-ended questions. The test mainly aimed at 

measuring the participants’ written production of EPP eight weeks after receiving the 

treatment. Each question tested one of the EPP meanings/contexts covered in the 

present study. For further details, see Sections 4.3.1.2 and 4.5.1.2. 

In this section, the results of the use of EPP in the contexts covered in this study, 

perfect of experience, perfect of result and perfect of persistent situation, will be 

presented.  

In the first stage of analysis, we looked at whether the participants responded to 

what was required of them in each question. The results should reflect their recognition 

of how and when to use the target feature.  
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Relevance Group 

Question 1 

(EPP - Experience) 

Question 2 

(EPP - Persistent Situation) 

Question 3 

(EPP - Result) 

Frequency % Frequency % Frequency % 

No 
Experimental 1 2 1 2 1 2 

Control 4 8 7 14 6 12 

Yes 
Experimental 49 98 42 84 49 98 

Control 46 92 32 64 43 86 

Partial 
Experimental 0 0 7 14 0 .0 

Control 0 0 11 22 1 2 

Total 
Experimental 50 100 50 100 50 100 

Control 50 100 50 100 50 100 

Table 16. Participants’ Supplied Answers  

From Table 16 above, it can be seen that the results of the experimental group in 

question 1 (perfect of experience) and question 3 (perfect of result) are the same. That 

is, only one student failed to provide a relevant response. The responses of the rest were 

relevant to the questions (n = 49). No one provided a partially relevant response, i.e. 

part of the response was off topic or irrelevant. In question 2 (perfect of persistent 

situation), again, one student provided an irrelevant response to the question, 42 

students provided relevant responses, and seven students provided partially relevant 

responses.  

As for the responses of the control group in question 1, four students did not 

provide relevant responses. The responses of the rest were relevant, and, like the other 

group, no one provided a partially relevant response. In question 2, seven students 

provided irrelevant responses, while 32 were relevant, and 11 were partially relevant. 

As for question 3, six students provided irrelevant responses while 43 were relevant, 

and one was partially relevant.   

As Table 16 shows, most of the participants managed to write relevant responses 

to the given questions. However, the number of students who provided the relevant 

responses in the experimental group is higher than that in the control group, suggesting 

that the comprehension level of the target feature in the experimental group surpassed 
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that of the control group. One interpretation for having some irrelevant responses, in 

spite of the fact that all questions were translated into the participants’ L1, could be the 

use of the EPP construction (HAVE + PAST PARTICIPLE) in the questions. This 

probably confused them. 

In addition, it was reported that question 2 (perfect of persistent situation) 

received the least number of relevant responses in both groups. This result is 

inconsistent with that of the GJT, where the students achieved their highest scores in the 

perfect of persistent situation context. It is believed that this is partly due to the L1/L2 

differences, as the following analysis illustrates.  

 
Group 

Question 1 Question 2 Question 3 

Frequency % Frequency % Frequency % 

Correct verb 

form 

Experimental 13 26 5 10 13 26 

Control 15 30 2 4 6 12 

L1 

corresponding 

form 

Experimental 20 40 21 42 9 18 

Control 19 38 23 46 18 36 

Simple present 

Experimental 3 6 3 6 0 0 

Control 0 0 1 2 3 6 

Base form 
Experimental 11 22 18 36 24 48 

Control 10 20 17 34 16 32 

Other 
Experimental 3 6 3 6 4 8 

Control 6 12 7 14 7 14 

Total 
Experimental 50 100 50 100 50 100 

Control 50 100 50 100 50 100 

Table 17. Participants’ Use of Verbs in Written Task 
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Group Mean T Sig. (2-tailed) Difference 

Q 1 

Control .3000 
.441 0.660 NONE 

Experimental .2600 

Q 2 

Control .0400 
-1.172 0.244 NONE 

Experimental .1000 

Q 3 

Control .1200 
-1.795 0.076 NONE 

Experimental .2600 

Total 

Control .4600 

-.988 0.326 NONE 

Experimental .6200 

Table 18. Participants’ Use of Verbs in Written Task: Between-Group Results 

After identifying the verb forms used in the participants’ responses on the three 

questions, they were analysed as follows: 

1. Correct verb forms: Any use of EPP in the students’ responses was dealt with as 

correct whether it was an appropriate use of EPP (I have done), an attempt (she have 

done*, she has did*), or shifting from using EPP to other forms or vice versa. 

2. Expected verb forms: It was expected that the students would use the simple past 

verb form, which is the L1 corresponding verb form of EPP in the context of the 

given questions. Some participants provided an appropriate use of the simple past 

(past verb form + time expression. For example, Last week, I went to, I went to 

Bahrain three weeks ago). However, others did not. 

3. Incorrect verb forms: Any form other than those mentioned above, such as simple 

present, base forms, etc., was considered incorrect.  

Table 17 shows the number and percentages of participants’ use of verb forms in 

the written task. The results of question 1 for the perfect of experience context revealed 
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an overuse of the simple past form (Exp.
12

 = 40%; Cont.
13

 = 38%) compared to the use 

of EPP (Exp. = 13%, Cont. = 15%). This suggests the students’ tendency towards using 

the L1 corresponding form. It is also noticeable that, in this context, the base form was 

rated the most used form after the EPP (Exp. = 11%, Cont. = 10%). 

Again, the results of question 2 for the perfect of persistent situation context 

showed an overuse of the simple past form (Exp. = 42%, Cont. = 46%), and an underuse 

of EPP (Exp. = 10%, Cont. = 4%). The base form was rated the next most used after the 

simple past (Exp. = 36%, Cont. = 34%).  

The results of question 3 for the perfect of result context revealed an overuse of 

the base form (Exp. = 48%, Cont. = 32%) compared to their use of the target feature 

(Exp. = 26%, Cont. = 12%), while 18% of the experimental group and 36% of the 

control group used the simple past form. 

Furthermore, the use of EPP varies from one question to another. Table 19 

illustrates the detailed results of EPP use in all contexts. 

 

 

 

 

 

 

                                                        
12

 Exp.: the short form of experimental group 
13

 Cont.: the short form of control group 
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EPP Use Group Q 1 % Q2 % Q3 % 

Correct EPP 

Exp. 1 2.00% 1 2.00% 1 2.00% 

Control 2 4.00% 0 0.00% 0 0.00% 

Correct EPP + Correct 

Simple Past 

Exp. 1 2.00% 0 0.00% 0 0.00% 

Control 1 2.00% 0 0.00% 0 0.00% 

Correct EPP+ Incorrect 

Simple Past 

Exp. 4 8.00% 1 2.00% 1 2.00% 

Control 2 4.00% 0 0.00% 0 0.00% 

EPP Attempt 

Exp. 3 6.00% 0 0.00% 1 2.00% 

Control 1 2.00% 0 0.00% 0 0.00% 

EPP Attempt + Incorrect 

Simple Past 

Exp. 0 0.00% 0 0.00% 2 4.00% 

Control 5 10.00% 1 2.00% 0 0.00% 

Any use of EPP + any form 

Exp. 4 8.00% 3 6.00% 8 16.00% 

Control 4 8.00% 1 2.00% 6 12.00% 

Total 

Exp. 13 26.00% 5 10.00% 13 26.00% 

Control 15 30.00% 2 4.00% 6 12.00% 

Table 19: The Participants’ Use of EPP   

It is worth mentioning that tense shifts are very noticeable in the students’ 

responses as shown in Table 19. For example, most of those who started their responses 

with an EPP form shifted to other verb forms. In most of the cases, the shift was into the 

simple past form. 

As expected, no significant differences were found in the use of the target 

feature, the expected answers or the other structures by the participants’ of the two 

groups as can be seen in Tables 17 and 18, respectively. In other words, their use of the 

verb forms shows the similarity between their L2 productive written levels.  

To sum up, in questions 1 and 2, the verb form mostly used by all participants 

was the simple past, which is the corresponding L1 form of EPP. The second most 

commonly use was the base form of the verb (go, meet, etc.). In question 3, the verb 

form mostly used by the experimental group was the base form while the simple past 
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form was the most used by the control group. Based on these results, it seems that 

noticing L1/L2 differences had no effect on the participants’ production of EPP. 

5.4. Summary of Main Findings 

The following is a recapitulation of the main findings of the GJT and the 

productive written task, which were discussed in detail in the previous sections of this 

chapter: 

GJT 

1. The experimental group, who received CT, significantly surpassed the control 

group, who did not receive the same treatment, in the post- and delayed post-tests. 

Therefore, based on the overall results mentioned above, the higher scores achieved 

by the experimental group could be related to their higher level of EPP 

comprehension.  

2. The results of the pre-test showed no significant difference in the performance 

between the two groups, which indicates their homogeneity with regard to their 

prior knowledge of the target feature. 

3. The results of the post-test showed a significant difference in providing correct 

answers in the performance between the two groups, with the experimental group 

surpassing the control group. Conversely, the performance of the control group 

suggested some progress in their EPP comprehension. They exhibited a clear 

preference to select L1 corresponding forms rather than the target feature forms. 

4. Although the results of the delayed post-test showed a significant difference in the 

performance between the two groups, their scores were lower than the post-test. 
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That is, a regression was recorded in the participants’ performance eight weeks after 

the post-test. This lack of long-term retention indicates the limited influence of 

noticing the L1/L2 differences of EPP through CT.  

5. The results also showed that the EPP meanings affected the participants’ 

acquisition. It was reported that the two groups achieved higher scores in the perfect 

of persistent situation context than the other EPP contexts. On the other hand, their 

lowest performance was in the perfect of result context. 

6. Furthermore, the participants performed better in EPP affirmative sentences, where 

they gained their highest scores compared to the other sentence types. They also 

showed good results in EPP information questions. However, it seems that EPP 

negative sentences and yes/no questions are the most difficult structures. For this 

reason, they failed to identify the target feature. 

Productive Written Task 

1. No significant difference was found between the two groups with regard to their use 

of verb forms in the productive written task.  

2. The number of students who used the target feature was lower than those who used 

the simple past (the L1 corresponding form).  

3. Question 1 (perfect of experience) reported the most use of EPP verb forms, and 

question 2 (perfect of persistent situation) revealed the least use of EPP. However, 

these differences were not significant. 

4. The lack of significant differences in the performance between the two groups 

revealed that noticing L1/L2 differences did not promote the production of EPP. 
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In summary, these findings seem to point to a relationship between noticing 

L1/L2 differences and minimising the negative influence of L1 on EFL learners’ 

acquisition of EPP. 

5.5. Discussion  

As discussed in the literature review, studies were conducted to examine the 

acquisition of L2 features which are either “similar but not identical to a particular 

tense”, as McCormick (2008, p. 100) puts it, or absent in the learners’ L1 (Ammar et al., 

2010; Kupferberg & Olshtain, 1996; McCormick, 2008; Sheen, 1996). In an attempt to 

facilitate the acquisition of such L2 features, some of these studies empirically 

investigated the acquisition of the target feature by exposing a group of learners to a 

particular treatment based on promoting noticing the target feature. For example, in 

learning L2 difficult grammatical structures, Sheen (1996) and Kupferberg and Olshtain 

(1996) had their students notice L1/L2 differences using explicit contrastive input. 

McCormick (2008) also promoted noticing the target linguistic feature in his study, i.e., 

EPP, through contextualised explicit form-focused instruction, presenting L1/L2 

differences, and translating EPP into their L1. Results revealed that acquisition can 

occur when L1/L2 differences are explicitly presented. In other words, a positive 

relationship between noticing L1/L2 differences and acquisition was found.  

Based on such results, two major research questions were posed. The first 

research question was: “Do L1/L2 differences have a negative influence on the learners’ 

acquisition of EPP?” In fact, very little was found in the literature on this question. The 

focus of previous studies on EPP acquisition was more on measuring the effect of 

factors other than the role of L1/L2 differences. Zhou (1989), for example, examined 

the effect of formal instruction on EPP acquisition, while Mullen (1997) examined the 
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effect of a context-based approach on the speed and accuracy of EPP acquisition. 

Bardovi-Harlig (2001) mainly examined the emergence of EPP in the interlanguage of 

ESL learners. Lim (2003) also conducted a study to find out the influence of L2 

learners’ proficiency level of English on EPP acquisition. In a Saudi context, Alwasidi 

(2007) investigated the learners’ avoidance of the perfect constructions (its reasons and 

occasions in relation to the learners’ level of L2 proficiency). In addition, Dick (2010) 

examined the order of acquisition across four categories of EPP. 

The second research question dealt with: “Does noticing the L1/L2 differences 

have a significant effect on promoting the EFL learners’ (a) comprehension and 

production; or (b) comprehension rather than their production of EPP?” According to 

the findings of McCormick’s study (2008), learners who were exposed to a special 

treatment in which L1/L2 differences were explicitly highlighted, outperformed other 

learners, who were not exposed to the same treatment, in the comprehension tasks, but 

no significant differences were found between their responses on the free written task.  

The present study was designed to determine the influence of L1/L2 differences 

and the effect of noticing on EPP acquisition. In the following, the aforementioned 

research questions will be discussed in light of the literature review and the results of 

our empirical study.  

5.5.1. The effect of L1/L2 differences. 

On the question of whether or not L1/L2 differences have a negative influence 

on the learners’ acquisition of EPP, this study found that the negative influence of L1 

was reflected in the control group’s clear preference to choose the L1 corresponding 

forms of EPP rather than the EPP forms in the post- and delayed post-tests. This 

suggests that students may still have a hard time seeing the form-meaning relationship 



THE EFFECT OF NOTICING ON EPP ACQUISITION  97 
 

even after receiving explicit instruction. This finding is in agreement with McCormick’s 

(2008) findings that lower accuracy in the present perfect was achieved by the group 

that only received explicit instruction and the control group, which received no 

instruction at all. A possible explanation for the result of the control group in the present 

study is that they relied on their prior knowledge of L1 in forming sentences. As a 

result, their selection of the verb forms in the GJT favoured the use of the simple past 

and the simple present rather than EPP; and in the productive written task favoured the 

use of the simple past, confirming the first hypothesis that the EFL learners are most 

likely to replace EPP with corresponding L1 forms.   

A researcher should also not overlook the effect of other factors on L1 influence 

such as frequency, saliency and markedness
14

 of the target feature. Frequency in L1 

and/or L2 plays a significant role in language learning (Jarvis & Pavlenko, 2010). One 

can measure the influence of L1 by examining the frequency of the linguistic feature 

under study in L1 and/or L2. To illustrate this in light of the present study, the use of the 

Arabic corresponding form of EPP, i.e., qad + simple past verb form, is not frequent 

among the learners under study while the use of the simple past is. This can explain the 

L2 learners’ reliance on the simple past verb form rather than EPP. In addition, 

investigating the frequency of the EPP structure in the classroom and/or in naturalistic 

situations is also important. Similarly, saliency is another factor that can be taken into 

account in the course of investigating the influence of L1. Commenting on this, Jarvis 

and Pavlenko (2010) stated: “the frequency, recency, and salience of a structure tend to 

increase the likelihood that the structure will be integrated into the person’s language 

knowledge” (p. 186). 

                                                        
14

 Markedness: a common linguistic feature is considered unmarked, while a less common 

feature is considered marked. (Van Patten & Benati, 2010, p. 105) 
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The potential effect of markedness, on the other hand, can be influenced by the 

frequency and saliency of a target feature as expressed below: 

although it is not completely clear how or when markedness interacts with 

transfer and other factors, there is nevertheless ample evidence to show that the 

transfer of both marked and unmarked syntactic structures is quite common …, 

and that transfer can be promoted by the frequency and salience of structures in 

the source language … and inhibited by the frequency and salience of structures 

in the recipient language that are incompatible with transfer …. (Jarvis & 

Pavlenko, 2010, p. 187) 

We can then say that the influence of L1 is most likely to occur if the Arabic 

corresponding form of EPP is salient and used frequently. On the other hand, the 

occurrence of L1 influence will be minimised if EPP is more salient and used frequently 

in and outside classroom situations. 

5.5.2. The effect of noticing.  

We turn now to the second research question that attempted to find out whether 

noticing the L1/L2 differences has a significant effect on promoting the EFL learners’ 

(a) comprehension and production; or (b) comprehension rather than their production of 

EPP. Results of the data analysis revealed that the two groups were homogeneous 

before the treatment as can be seen in the results of the pre-test (see Table 6). However, 

when the L1/L2 differences were presented to the experimental group through the CT, 

they outperformed the control group in the comprehension task (GJT) of the post- and 

the delayed post-tests. However, in the production task (the productive written task in 

the delayed post-test), the two groups exhibited similar results. There are several 

possible explanations for these results. First, this can be explained by the fact that the 



THE EFFECT OF NOTICING ON EPP ACQUISITION  99 
 

CT, which the experimental group was exposed to, minimised the negative influence of 

L1 and, thus, facilitated EPP acquisition. This confirmed the hypothesis, which was 

made earlier, that noticing L1/L2 differences can be helpful in minimising the negative 

influence of L1. This result also agreed with the findings of Kupferberg and Olshtain 

(1996) who described the explicit contrastive instruction they used as a ‘facilitator’. 

However, the regression of the experimental group in the delayed post-test revealed the 

short-term effect of the CT and indicated the limitation of noticing at the early stages of 

EFL learning, confirming the hypothesis that noticing alone does not sufficiently 

account for the students’ acquisition of EPP.  

At the same time, in agreement with the findings of Sheen (1996), Kupferberg 

and Olshtain (1996) and McCormick (2008), the results of the control group provided 

evidence that L1/L2 differences can delay and sometimes hinder EPP acquisition by 

adult Arabic-speaking EFL students as they exhibited a preference to select L1 

corresponding forms in the GJT. Most importantly, their results indicated that 

instruction alone is not sufficient for EPP acquisition in an EFL setting, where exposure 

to L2 is very limited. This also agrees with Lightbown and Spada’s (2000) findings and 

recommendations. 

Results also showed that the sequence of most verb forms used by the students 

in responding to the three questions in the productive written task, as illustrated in 

Section 5.3, were as follows: the simple past, the base form, the EPP and other forms. 

The overuse of the simple past in their response to question 1, for instance, may be 

explained by the fact that the students used their L1 verb form, which they most 

frequently use to talk about such situations in their L1. In fact, it was notable that not 

only did they tend to borrow Arabic grammar, but they also translated their Arabic 
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thoughts into English, emphasising the fact that at this stage of L2 learning, students 

usually resort to their L1 to express their ideas.  

Furthermore, tense shifts marked the writing of many students in the production 

task. It seems possible that this common error in L2 learners is due to the nature of their 

L1 (Arabic) which allows such shifts. To further illustrate this phenomenon, El-Hibir 

(1976) stated that “The correspondence of a single form of the Arabic verb to more than 

one form in English is a reason for breaking the sequence of tense” (p. 90). In addition, 

it seems that tense shifts indicated that beginning L2 learners focus on the vocabulary 

use or the correct choice of words rather than grammar, i.e., they focus more on what to 

say rather than on how to say it. This can also explain their frequent use of the base 

form of the verb in this task. 

As for the reason behind the strong association of the present perfect with the 

simple past and the students’ overuse of the simple past in present perfect contexts, 

Bardovi-Harlig (2001) illustrated that: 

What the present perfect and the simple past share, unique to them, is truth 

value. Because the present perfect sentence is true in all cases that the simple 

past sentence is true (i.e., if it is true that Max has seen the President, it is also 

true that Max saw the President and vice versa), and false if the simple past 

sentence is false, the degree of semantic overlap is greatest for this pair. This 

semantic overlap makes the association of present perfect with past the 

strongest. (p. 252)  

Concerning the EPP contexts, we can see that the results of the production task 

were not consistent with that of the GJT. That is, while in the GJT the participants did 

their best in the perfect of persistent situation context, in the productive written task this 
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context gained the lowest level of performance. This indicated the areas of 

comprehension/production difficulty in EPP learning by the target students. In addition, 

Bardovi-Harlig (2001) pointed out that the frequency of input is one factor that should 

be taken into account when investigating EPP acquisition. To illustrate this view, based 

on the findings of her study, she argued that because the simple present perfect is more 

commonly used than the perfect progressive in situations outside the classroom, “this 

paucity of input may contribute to, although not entirely account for, learners’ later (or 

non-) acquisition of the perfect progressive” (p. 255). 

In short, the higher performance of the experimental group over the control 

group in the comprehension task (GJT) and the similar results the two groups achieved 

in the production task (productive written task) confirmed the hypothesis that noticing 

L1/L2 differences will promote the EFL learners’ comprehension of the EPP and, thus, 

minimise the negative influence of L1 rather than production. This seems to be related 

to the students’ current level of English proficiency in the first place and their poor 

writing skills. Furthermore, assuming that, at these early stages of L2 learning, the 

students did not internalise the English morphology, it is unlikely that they will be able 

to correctly produce the target feature in a written form.  

While within-group tests revealed improvements in the performance of the 

experimental group, no significant difference was reported in the results of the control 

group. This indicates the limitation of instruction alone in learning ‘complex’ L2 

features such as EPP as Lim (2003) described it. It also emphasises the importance of 

promoting noticing the L1/L2 differences.  

In an attempt to examine the effect of the awareness of L1 influence on L2 

learners’ performance, Lightbown and Spada (2000) concluded their investigation by 

stating that contrastive teaching works at its best or ‘is required’ when it is used to 
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tackle a common linguistic feature with learners who share the same L1. It is 

particularly those features that allow L2 learners to understand the message, but 

comprehension does not move a step forward to become an intake or internalised as 

easily or as fast as other features. 

It is those features which are common to all students with the same first 

language background and which do not impede comprehension which are most 

likely to benefit from – or indeed to require – explicit contrastive teaching and 

repeated feedback on error. (Lightbown & Spada, 2000, p. 213–214) 

Although some researchers (e.g., Gass & Selinker, 2008; Rast, 2008) argue that 

acquisition may take place in a certain stage of learning where learners have enough 

exposure of L2 input, interaction, and/or they are developmentally ready, the 

importance of using the contrastive information appears in situations where the L2 

learners share the same L1 and tackle an L1/L2 different feature. In fact, L1/L2 

differences might not be the mere source of trouble for learners, but when this 

difference is difficult to recognise because it does not impede on the comprehension of 

the message, ‘contrastive information’ can be used as a key solution. 

In summation, identifying the influential factors causing the difficulty/delay of 

EPP acquisition depends on the context of L2 learning. That is, in an EFL context with 

L1/L2 differences, the lack of sufficient input and interaction will most probably make 

the recognition of L2 form-meaning association more challenging. Thus, the influence 

of L1 can be regarded as the major cause for EFL learners’ deficiency in EPP 

acquisition. 
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Figure 2. EPP Acquisition Challenges 

 

5.6. Conclusions 

This study set out to investigate the influence of L1 on EPP acquisition by EFL 

Arabic-speaking Saudi learners. Some sources of acquisition difficulties were identified 

suggesting that the L1/L2 syntactical differences are a major difficulty, along with the 

learners’ ignorance of the existence of EPP corresponding form(s) in L1 and their 

reliance on L1 colloquial language which uses the simple past verb alone or the simple 

present alone along with adverbs of time or frequency. Therefore, the study was 

designed to assess the effect of noticing L1/L2 differences on the learners’ acquisition 

of EPP.  

Returning to the hypotheses and questions posed at the beginning of this study, 

it is now possible to state that the hypotheses were confirmed. This study showed that 

L1/L2 differences played a role in the acquisition of EPP by the target learners as 

hypothesised. It also showed that noticing L1/L2 differences had a significant effect on 

promoting the EFL learners’ comprehension more than it did on their production of 

EPP. 

 
 
 
 
 
 
 
 
 

EFL Setting                                L1/L2 differences 
More Learning 

Challenges                                
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5.7. Pedagogical Implications 

 
“If CLI (crosslinguistic influence) plays a crucial role in SLA and, by extension, 

language learning in the formal classroom, it is plausible that teaching materials and 

methods should take it into account” (Sheen, 1996, Introduction section, para. 14) 

The findings of this study have some useful implications for EFL classrooms. 

First, it is recommended to use CT along with explicit instruction to teach difficult 

grammar concepts such as EPP in an EFL setting as the target students have a limited 

exposure to L2. In this respect, Sheen (1996) stated that “the current practice in material 

writing of ignoring the CLI [cross linguistic influence] aspect of language learning 

would appear to be ill-founded, at least in the case of materials for students sharing a 

common L1” (Conclusion section, para. 2).  Second, students should also be made 

aware that EPP corresponds to CA and MSA verb form rather than the Saudi colloquial. 

In addition, as suggested by Lim (2003), students need to notice the form-meaning 

differences of the simple past and EPP: “L2 learners have to learn the forms and also 

need to distinguish the meaning and the use of the present perfect from the past, a 

semantically similar counterpart” (Lim, 2003, p. 18). Also, the findings of the study 

suggest that more focus should be given to perfect of result and EPP negative sentences 

and EPP yes/ no questions in classroom activities. Finally, teachers of Arabic L2 

students are advised to avoid presenting EPP as a tense, which refers to ‘real time’, 

because this may confuse the target students as they are not familiar with tenses other 

than past, simple, and future in their L1. 

5.8. Suggestions and Recommendations for Further Research 

More research is needed to better understand the effect of noticing L1/L2 

differences on Saudi EFL students’ acquisition of EPP. Further investigation into the 
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role of ‘input’ in EPP acquisition in a Saudi context is recommended. It is also 

recommended to replicate the present study using more tools. That is, a questionnaire is 

suggested to be carried out prior to testing in order for the researcher to identify 

students’ interpretation of EPP versus its L1 corresponding forms. In addition, 

interviewing some participants after the tests in order to explain their response and their 

use of verb forms in the exams seems to be helpful in supporting the results of these 

tests. Also, it is recommended to have a group of English native speakers participate in 

the tests for validity and reliability purposes. Finally, similar studies should be carried 

out in relation to male students. 
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Appendix A: Tests of the Present Study 
 

THE PRE-TEST/THE POST-TEST 
 

Semester:  Section: 

Date:      /     /  

Name: ID #: 

 

Personal information: 

1. Nationality:    ☐ Saudi          ☐ Non-Saudi 

2. Age:      ☐ 18     ☐ 19     ☐ 20     ☐ 21     ☐ 22     ☐ 23     ☐ other: specify _____ 

3. Have you ever lived in a country where English was spoken as the native 

language? 

☐ Yes    ☐ No 

4. I have studied in: 

☐ Saudi intermediate school    ☐ Non-Saudi intermediate school 

5. I have graduated from: 

   ☐ Saudi high school   ☐ Non-Saudi high school 

6. I have been learning English in school for ____ years. 

      ☐ six     ☐ seven     ☐ eight     ☐ nine     ☐ other: specify ______ 
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The test: 

 

Correct or incorrect? That is the question!                  (45 min.) 

 

Each item below shows two sentences. Read each item carefully and decide which 

sentences are correct in English. Put a check beside the answer you choose. 

 

Example:      (A) Where did you went?       (B) Where did you go? 

____ Only A is correct 

                        _ _ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

For this item, you would put a check beside ‘Only B is correct’. 

 
1 (A) I have visited Paris three times. (B) I visited Paris three times. 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

2 (A) They’re still building the new road. 

They haven’t finished it. 

(B) They’re still building the new 

road. They didn’t finish it. 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

3 (A) Has she worked in this company 

since 2002? 

(B) Did she work in this company 

since 2002? 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

4 (A) Ahmad works in a bank. How long 

has he worked there? 

(B) Ahmad works in a bank. How 

long does he work there? 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

5 (A) What he do in his free time? (B) What does he do in his free time? 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 
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6  I’m sorry, Ali isn’t here now.   

 (A) He has gone to the supermarket. (B) He went to the supermarket. 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

 
7 (A) I haven’t attended any parties since 

I came here. 

(B) I didn’t attend any parties since I 

came here. 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

8 (A) Have you ever played tennis? (B) Did you ever play tennis? 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

9 (A) Who has spilt coffee on the carpet? (B) Who spilt coffee on the carpet? 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

10 (A) Last night I have dinner with 

friends. 

(B) Last night I had dinner with 

friends. 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

11 (A) Sue and Alan are married since 

July. 

(B) Sue and Alan have been married 

since July. 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

12 (A) Fatimah has never seen snow in 

her entire lifetime. 

(B) Fatimah never saw snow in her 

entire lifetime. 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 
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13  Your shoes look new.   

 (A) Have you cleaned them?  (B) Did you clean them? 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

14  That’s a very old bicycle.   

 (A) How long do you have it? (B) How long have you had it? 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

15  It’s a secret between us.   

 (A) I promise I don’t tell anybody. (B) I promise I won’t tell anybody. 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

16 (A) She has been to lots of different 

countries. 

(B) She went to lots of different 

countries. 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

17  I’m hungry.   

 (A) I haven’t eaten anything since 

breakfast. 

(B) I didn’t eat anything since 

breakfast. 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

18  The hall is half painted.   

 (A) Haven’t they finished painting it? (B) Didn’t they finish painting it? 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 
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19  ‘Jane is away on holiday.’   

 (A) ‘Oh, is she? Where has she gone?’ (B) ‘Oh, is she? Where did she go?’ 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

 
20 (A) Are you hearing a noise outside the 

window? 

(B) Do you hear a noise outside the 

window? 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

21 (A) I have eaten too much. I feel sick. (B) I ate too much. I feel sick. 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

22 (A) I’ve never met Nancy’s parents. I 

hope I get the chance to meet them 

soon. 

(B) I never met Nancy’s parents. I 

hope I get the chance to meet 

them soon. 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

  

 
23 (A) Has Paul been here since nine 

o’clock? 

(B) Is Paul here since nine o’clock? 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

24  The dish is empty. There is no soup.  

 (A) ‘Who has drunk all my soup?’ (B) ‘Who drank all my soup?’ 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

25 (A) Did she found a job? (B) Did she find a job? 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 
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26 (A) Fatimah is a teacher for ten years. (B) Fatimah has been a teacher for ten 

years. 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

  

 
27 (A) I haven’t had any coffee today- I 

feel very sleepy! 

(B) I didn’t have any coffee today- I 

feel very sleepy! 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

28 (A) Has Sami ever eaten snails? (B) Did Sami ever eat snails? 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

29 (A) How much work have these ladies 

done since morning? 

(B) How much work did these ladies 

do since morning? 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

30  I don’t want to go out alone.   

 (A) Do you come with me? (B) Will you come with me? 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

31 (A) She has already seen the Old 

Town. 

(B) She already saw the Old Town. 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

32 (A) She didn’t eat my sandwich. (B) She hasn’t eaten my sandwich. 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 
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33 (A) Have the Smiths lived here for a 

long time? 

(B) Do the Smiths live here for a long 

time? 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

  

 
34 (A) How many times have you visited 

Scotland? 

(B) How many times did you visit 

Scotland? 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

35 (A) He doesn’t know the answer. (B) He don’t know the answer. 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

36  He can’t play tennis today.   

 (A) He’s hurt his leg. (B) He hurt his leg. 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

  

37 (A) We have never eaten sushi. (B) We never ate sushi. 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

38 (A) Haven’t they seen each other for 

ages? 

(B) Didn’t they see each other for 

ages? 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

39 (A) In your life, how many different 

countries did you visit? 

(B) In your life, how many different 

countries have you visited? 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 
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40 (A) She’s going to have a baby. (B) She’s going to has a baby. 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

  

 
41  Ahmad is at home in bed.   

 (A) He has been sick for three days. (B) He is sick for three days. 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

  

 
42  The children are late.   

 (A) They didn’t come home from 

school yet. I hope nothing’s 

wrong. 

(B) They haven’t come home from 

school yet. I hope nothing’s 

wrong. 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

43 (A) Has Ahmad read any of 

Shakespeare’s plays? 

(B) Did Ahmad read any of 

Shakespeare’s plays? 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

44 (A) What has he read? (B) What did he read? 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

  

 
45 (A) The water boils. Can you turn it 

off? 

(B) The water is boiling. Can you 

turn it off? 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

46 (A) She has already visited the Castle. (B) She already visited the Castle. 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 
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47  It’s nice to see you again.   

 (A) We haven’t seen each other for a 

long time. 

(B) We didn’t see each other for a 

long time. 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

  

 
48  You’re looking for your scarf:   

 (A) ‘Haven’t you found your scarf?’ (B) ‘Didn’t you find your scarf?’ 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

49 (A) How long does Layla know her 

best friend? 

(B) How long has Layla known her 

best friend? 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

50 (A) Why Mustafa didn’t came to class 

last week? 

(B) Why didn’t Mustafa come to 

class last week? 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I'm not sure. 

 

  

51 (A) He has fallen over – help him to 

stand up! 

(B) He fell over – help him to stand 

up! 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

52 (A) I haven’t had a holiday for five 

years. 

(B) I didn’t have a holiday for five 

years. 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 
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53  Why are you wet?   

 (A) Were you swimming? (B) Have you been swimming? 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

54  There aren’t any apples in the fruit basket. 

 (A) Who has eaten the apples? (B) Who ate the apples? 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

55 (A) He gets up at 7:00 every day. (B) He’s get up at 7:00 every day. 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

56 (A) Maria has had a lot of problems 

since she came to this country. 

(B) Maria has a lot of problems since 

she came to this country. 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I'm not sure. 

 

  

57 (A) She has not been on a trip to the 

Castle yet. 

(B) She didn’t go on a trip to the 

Castle yet. 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

58 (A) Have I met you before? (B) Did I meet you before? 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

59 (A) Why are you crying? What has 

happened?  

(B) Why are you crying? What 

happened?  

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 
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60  This sauce is great.   

 (A) It’s tasting really good. (B) It tastes really good. 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

 
  



THE EFFECT OF NOTICING ON EPP ACQUISITION  127 
 

   

THE DELAYED POST-TEST 
 

Semester:  Section: 

Date:      /     /  

Name: ID #: 

 

Personal information: 

7. Nationality:    ☐ Saudi          ☐ Non-Saudi 

8. Age:      ☐ 18     ☐ 19     ☐ 20     ☐ 21     ☐ 22     ☐ 23     ☐ other: specify _____ 

9. Have you ever lived in a country where English was spoken as the native 

language? 

☐ Yes    ☐ No 

10. I have studied in: 

☐ Saudi intermediate school    ☐ Non-Saudi intermediate school 

11. I have graduated from: 

   ☐ Saudi high school   ☐ Non-Saudi high school 

12. I have been learning English in school for ____ years. 

      ☐ six     ☐ seven     ☐ eight     ☐ nine     ☐ other: specify ______ 
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The test: 

 

Part I: Answer the following questions in complete sentences. (30 min) 
 

1. What are some of the places you have visited in the world or in your 

country? 

 

____________________________________________________________

____________________________________________________________

____________________________________________________________

____________________________________________________________

____________________________________________________________ 

 

2. What have you done in the college since 7 o’clock today? 

 

____________________________________________________________

____________________________________________________________

____________________________________________________________

____________________________________________________________

____________________________________________________________ 
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3. Look at the picture and try to find at least seven things that John has 

done in the kitchen today. 

(Key words: sweep, wash, clean, cook, feed, arrange, wipe) 

 

 

 

____________________________________________________________

____________________________________________________________

____________________________________________________________

____________________________________________________________

____________________________________________________________

____________________________________________________________

____________________________________________________________

____________________________________________________________ 
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Part II: Correct or incorrect? That is the question!                  (30 min.) 

 

Each item below shows two sentences. Read each item carefully and decide which 

sentences are correct in English. Put a check beside the answer you choose. 

 

Example:      (A) Where did you went?       (B) Where did you go? 

____ Only A is correct 

                        _ _ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

For this item, you would put a check beside ‘Only B is correct’. 

 
1 (A) I have visited Paris three times. (B) I visited Paris three times. 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

2 (A) They’re still building the new road. 

They haven’t finished it. 

(B) They’re still building the new 

road. They didn’t finish it. 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

3 (A) Has she worked in this company 

since 2002? 

(B) Did she work in this company 

since 2002? 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

4 (A) Ahmad works in a bank. How long 

has he worked there? 

(B) Ahmad works in a bank. How 

long does he work there? 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

  

 
5 (A) What he do in his free time? (B) What does he do in his free time? 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 
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6  I’m sorry, Ali isn’t here now.   

 (A) He has gone to the supermarket. (B) He went to the supermarket. 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

7 (A) I haven’t attended any parties 

since I came here. 

(B) I didn’t attend any parties since I 

came here. 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

8 (A) Have you ever played tennis? (B) Did you ever play tennis? 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

9 (A) Who has spilt coffee on the 

carpet? 

(B) Who spilt coffee on the carpet? 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

10 (A) Last night I have dinner with 

friends. 

(B) Last night I had dinner with 

friends. 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

11 (A) Sue and Alan are married since 

July. 

(B) Sue and Alan have been married 

since July. 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

12 (A) Fatimah has never seen snow in 

her entire lifetime. 

(B) Fatimah never saw snow in her 

entire lifetime. 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  



THE EFFECT OF NOTICING ON EPP ACQUISITION  132 
 

13  Your shoes look new.   

 (A) Have you cleaned them?  (B) Did you clean them? 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

14  That’s a very old bicycle.   

 (A) How long do you have it? (B) How long have you had it? 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

15  It’s a secret between us.   

 (A) I promise I don’t tell anybody. (B) I promise I won’t tell anybody. 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

16 (A) She has been to lots of different 

countries. 

(B) She went to lots of different 

countries. 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

17  I’m hungry.   

 (A) I haven’t eaten anything since 

breakfast. 

(B) I didn’t eat anything since 

breakfast. 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

  

 
18  The hall is half painted.   

 (A) Haven’t they finished painting it? (B) Didn’t they finish painting it? 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 
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19  ‘Jane is away on holiday.’   

 (A) ‘Oh, is she? Where has she gone?’ (B) ‘Oh, is she? Where did she go?’ 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

20 (A) Are you hearing a noise outside the 

window? 

(B) Do you hear a noise outside the 

window? 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

21 (A) I have eaten too much. I feel sick. (B) I ate too much. I feel sick. 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

22 (A) I’ve never met Nancy’s parents. I 

hope I get the chance to meet them 

soon. 

(B) I never met Nancy’s parents. I 

hope I get the chance to meet 

them soon. 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

  

 
23 (A) Has Paul been here since nine 

o’clock? 

(B) Is Paul here since nine o’clock? 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

24  The dish is empty. There is no soup.  

 (A) ‘Who has drunk all my soup?’ (B) ‘Who drank all my soup?’ 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

25 (A) Did she found a job? (B) Did she find a job? 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 
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26 (A) Fatimah is a teacher for ten years. (B) Fatimah has been a teacher for ten 

years. 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

27 (A) I haven’t had any coffee today- I 

feel very sleepy! 

(B) I didn’t have any coffee today- I 

feel very sleepy! 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I'm not sure. 

 

  

28 (A) Has Sami ever eaten snails? (B) Did Sami ever eat snails? 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

29 (A) How much work have these ladies 

done since morning? 

(B) How much work did these ladies 

do since morning? 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

30  I don’t want to go out alone.   

 (A) Do you come with me? (B) Will you come with me? 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

31 (A) She has already seen the Old 

Town. 

(B) She already saw the Old Town. 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

  

 
32 (A) She didn’t eat my sandwich. (B) She hasn’t eaten my sandwich. 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 
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33 (A) Have the Smiths lived here for a 

long time? 

(B) Do the Smiths live here for a long 

time? 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

34 (A) How many times have you visited 

Scotland? 

(B) How many times did you visit 

Scotland? 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

35 (A) He doesn’t know the answer. (B) He don’t know the answer. 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

36  He can’t play tennis today.   

 (A) He has hurt his leg. (B) He hurt his leg. 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

37 (A) We have never eaten sushi. (B) We never ate sushi. 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

38 (A) Haven’t they seen each other for a 

long time? 

(B) Didn’t they see each other for a 

long time? 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I'm not sure. 

  

 
39 (A) In your life, how many different 

countries did you visit? 

(B) In your life, how many different 

countries have you visited? 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

  

 
 



THE EFFECT OF NOTICING ON EPP ACQUISITION  136 
 

40 (A) She’s going to have a baby. (B) She’s going to has a baby. 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

41  Ahmad is at home in bed.   

 (A) He has been sick for three days. (B) He is sick for three days. 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

42  The children are late.   

 (A) They didn’t come home from 

school yet. I hope nothing’s 

wrong. 

(B) They haven’t come home from 

school yet. I hope nothing’s 

wrong. 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

43 (A) Has Ahmad read any of 

Shakespeare’s plays? 

(B) Did Ahmad read any of 

Shakespeare’s plays? 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

44 (A) What has he read? (B) What did he read? 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

  

 
45 (A) The water boils. Can you turn it 

off? 

(B) The water is boiling. Can you 

turn it off? 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

  

 
46 (A) She has already visited the Castle. (B) She already visited the Castle. 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 
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47  It’s nice to see you again.   

 (A) We haven’t seen each other for a 

long time. 

(B) We didn’t see each other for a 

long time. 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

48  You’re looking for your scarf.   

 (A) ‘Haven’t you found your scarf?’ (B) ‘Didn’t you find your scarf?’ 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

49 (A) How long does Layla know her 

best friend? 

(B) How long has Layla known her 

best friend? 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

50 (A) Why Mustafa didn’t came to class 

last week? 

(B) Why didn’t Mustafa come to 

class last week? 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

51 (A) He has fallen over – help him to 

stand up! 

(B) He fell over – help him to stand 

up! 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

52 (A) I haven’t had a holiday for five 

years. 

(B) I didn’t have a holiday for five 

years. 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 
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53  Why are you wet?   

 (A) Were you swimming? (B) Have you been swimming? 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

  

54  There aren’t any apples in the fruit basket. 

 (A) Who has eaten the apples? (B) Who ate the apples? 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

55 (A) He gets up at 7:00 every day. (B) He’s get up at 7:00 every day. 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

56 (A) Maria has had a lot of problems 

since she came to this country. 

(B) Maria has a lot of problems since 

she came to this country. 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

57 (A) She has not been on a trip to the 

Castle yet. 

(B) She didn’t go on a trip to the 

Castle yet. 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

 

  

58 (A) Have I met you before? (B) Did I meet you before? 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 

  

 
59 (A) Why are you crying? What has 

happened?  

(B) Why are you crying? What 

happened?  

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 
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60  This sauce is great.   

 (A) It’s tasting really good. (B) It tastes really good. 

  ____ Only A is correct 

____ Only B is correct 

____ A and B are correct 

____ A and B are incorrect 

____ I’m not sure. 
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Appendix B: Activities that Promote Noticing 
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CHAPTER 9: SOCIAL LIFE 

Section I: Cloze test 

Fill in the blanks with the words you will hear. 

My name is Surasuk. I’m from Thailand. Right now I’m studying English at this school. 

I ______________ at this school since the beginning of January. I arrived here January 

2, and my classes began January 6. Since I came here, I ______________ many things, 

I ______________ many people. I ______________ to several parties. Last Saturday I 

went to a party at my friend’s house. I met some of the other students from Thailand at 

the party. Of course, we spoke Thai, so I did not practice my English that night. There 

were only people from Thailand at the party. However, since I came here, I 

______________ a lot of other people. I ______________ students from Latin 

America, Africa, the Middle East and Asia. I enjoy meeting people from other 

countries. 

Section II: Analyse 

Analyse the following sentences. At the bottom of the page, write a rule to describe 

the pattern you find. 

1. I HAVE BEEN at this school since the beginning of January. 

2. Since I came here, I HAVE DONE many things. 

3. I HAVE MET many people. 

4. I HAVE GONE to several parties. 

5. Since I came here, I HAVE MET a lot of other people. 

6. I HAVE MET students from Latin America, Africa, the Middle East and Asia. 

Your Rule (your guess): 

___________________________________________________________________ 

Real Rule (from book or teacher) 

___________________________________________________________________ 
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CHAPTER 9 

 

Look at the underlined part in the following sentences. If the sentence 

contains an error, correct it. If it does not contain any errors, write 

CORRECT. 

 

1. I read your book several times. 

2. You have bought four cars so far. 

3. She is sick since Sunday. 

4. I know Susan for all my life. 

5. They’ve had those problems for a long time. 

6. He published three books up to now. 

7. Have you seen my calculator? I want to use it now! 

8. Sarah just take a shower. 

9. Have you never seen a ghost? 

10.  I’ve played tennis three times already this week and it’s only Tuesday! 

11.  I haven’t seen my friends since two months. 

12.  They’ve prepared a beautiful dinner for us. 

13.  Have he lived here all his life? 

14.  I have lost my dictionary. Can you help me find it? 

15.  I haven’t had any extra time since the semester has started. 

 
 
 
 
 
 
  


